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GENERAL COURSE REQUIREMENTS


TEACHER EDUCATION CORE

		TE 6233

		Teaching and Assessment

		3



		TE 6243

		Technology as a Tool for Teaching

		3



		TE 6253

		Perspectives on Professionalism in Education

		3



		ELFN 6773

		Statistics and Research

		3





TOTAL TEACHER EDUCATION CORE HOURS                  12

EARLY CHILDHOOD MAJOR

		ECH 6513

		Developmental Perspectives

		3



		ECH 6523

		Documenting Young Children's Learning and Development

		3



		ECH 6533

		Sources and Models of Early Childhood Curriculum

		3



		ECH 6773

		Research in Early Childhood

		3



		ECH 6783

		Leadership in Early Childhood

		3





TOTAL ECE MAJOR HOURS                                                              15

EARLY CHILDHOOD SPECIALTY AREAS

Administrator Specialty (6hrs.)

		ECH 6543

		Administration and Supervision of Programs for young Children

		3



		TE 6283

		Practicum in Teacher Education

		3





National Board Specialty (9hrs.)

		TE 6263

		Teachers as Professionals: Working Toward National Teaching

		3



		TE 6283

		Practicum in Teacher Education

		3



		ELCI 5803

		Special Topics:  Supervision for Clinical Supervisors 

		3





Master Teacher Specialty (6hrs.)

		TE 6283

		Practicum in Teacher Education

		3



		ELCI 5803

		Special Topics:  Supervision for Clinical Supervisors 

		3





Early Literacy Specialty (9hrs.)

		RDNG 6003

		Literature and Book Selection in the Elementary School

		3



		RDNG 6513

		Emergent Literacy: Birth through Primary Grades

		3



		TE 6283

		Practicum in Teacher Education

		3





TOTAL EC SPECIALTY HOURS 6 - 9

Minimum hours required for this program: 33-36 

 


MSE, ECE, Program of Study Checksheet


Section IV: Evidence for Meeting Standards


Assessment 1:  Assessment to Address Content Knowledge

Degree Program Portfolio - TE 6283 

NAEYC Core Standards 1, 2, 3, 4, 5


Essential Tools 1, 2 , 3 , 4, 5, 6, 7, 8, 9 

1. Description of the Assessment and Its Use in the Program;


The Degree Program Portfolio is a culminating assessment that allows the candidates to document evidence of proficiency of Core Standards and Essential Tools.  The Degree Program Portfolio is a summative assessment of the candidate’s demonstration of proficiency in identified areas vital to success within the profession.  The portfolio allows the student to select items which most effectively portray understanding and ability and which reflect content knowledge in the individual’s chosen specialty area.  The self-selected collection of artifacts is assessed by a team of faculty including the course instructor, the adviser, and one other team member, preferably a major professor for specialty area courses. The Practicum in TE course in which the portfolio is completed is offered once a year, in the fall semester.  


2.  Description of how this assessment specifically aligns with the   


     standards it is cited for in Section III.  Standards 1,2,3,4,5.

As suggested in the explanations and directions for Section IV Required Assessment # 1, Content Knowledge:  “Emphasis should be on knowledge as related to the advanced program’s identified area(s) of specialization.”  NAEYC identifies the following specialization areas: Accomplished Teacher, the Early Childhood Administrator, the Public Policy and Advocacy Specialist, and the Early Childhood Teacher/Researcher.  The recently revised MSE degree in ECE reflects similar specialization areas: Administrator Specialty, National Board Specialty, Master Teacher Specialty, and Early Literacy Specialty.  The portfolio allows degree candidates to include performance samples that reflect ability in all Core Standards, in all Essential Tool competency areas, while highlighting content knowledge including but not limited to, the chosen Specialty Area.  The open-ended format provides greater latitude in documenting performance and ability.  Required documentation is identified in the assessment Tool provided in this attachment. 

Specifically, proficiency in content knowledge can be documented with artifacts including reflections on practice and summaries of the current state of the literature. Expertise in at least one content area literacy/reading, mathematics, science, social studies, fine arts, physical education/health, integrating and using technology, is a requirement.  Artifacts to meet content knowledge might include lessons developed and implemented, with reflections of child performance.  The Project Approach assignment from the ECH 6533 Curriculum course, the Action Research project, and learning experiences focusing specifically on ELL students, from the Literacy Specialty Area courses, have requirements that may serve as artifacts focusing on specific subject areas. Required core courses in the degree program provide opportunities for development of content area knowledge including, Teaching and Assessment, TE 6233, and Technology as a Tool for Teaching, TE 6243.  The Statistics and Research course taken by all, ELFN 6773, requires the implementation of a performance-based research project, with analysis of findings.  When focusing on child-learning in content areas this research would also be an appropriate artifact for this requirement and for inclusion in the portfolio.  Multiple experiences throughout the 33 – 36 degree hour program result in artifacts to document proficiency in Standards and Tools.  

3.  A brief analysis of the data findings;


Important information to be noted for all data results concerns the newly revised MSE in ECE which began in Fall, 2006 with the offering of the first courses.  However, the entire program has yet to be offered, with two core TE courses in the rotation schedule for Summer, 2009. The course in which students complete the Portfolio is the new TE practicum course, TE 6283.  This course is in the rotation for each fall semester and has only been offered once, Fall 2007.  Therefore, data for this and all assessments will be limited and reflect fewer than the three-year required reporting period.  Findings for 2007 indicate primary performance levels of either acceptable or exemplary in all standards and Tools. A need is evident for Standard2, family and community relationships.

 4.  An interpretation of how that data provides evidence for meeting 


 standards; 


Data shows that degree candidates have met all standards and essential Tools.  Strengths are evident in three areas:  ethical principles and their application to the professional role in classroom, community, and family situations  (Standard5,Tool 2); mastery of learning and development and relevant theory and research and its practical implementation (Standard 1, Tool 4), assessment and documentation of learning and development (Standard3), and skills in advocacy (Standard5, Tool 4).  Proficiency in content knowledge and its application are at the acceptable and exemplary levels with 50% in both examples for Standard4 and Tool 7. The use of professional resources, Tool 5, shows a higher degree of mastery with 4 Exemplary and 2 Acceptable.  All other standards and Tools were met at either the acceptable or exemplary levels with the exception of one candidate who demonstrated an unacceptable on communication skills.  A growth area is Standard2 with 5 acceptable and only 1 exemplary performances.  


5.  Attachments include: Assessment Tool and Corresponding Data Report. 

Assessment # 1 – Content-Based Assessment 

Degree Program Portfolio – Capstone Course 


TE 6283 

Candidates in the Early Childhood Education program evidence mastery of content related to NAEYC standards through a combination of program required activities and the Candidate’s application of the standards to their real-life teaching situations.  The artifacts provided in the portfolio should be a combination of assignments completed as a result of the individual’s participation in the graduate program and the individual’s practice in his/her own classroom.  Ultimately, we yearn to prepare individuals who will take what they have learned in their coursework back to their daily practice.  This portfolio is one way to assess how consistently the Candidates incorporate their learning into the classroom setting.


Candidates prepare a portfolio using artifacts collected throughout the program.  They are encouraged to write an introduction and reflection for each item, clarifying the purpose of the item and how it reflects the Candidate’s learning and practice.  The introduction should also identify if the artifact was created as part of the individual’s graduate program or if it comes only as a real-life application.  Artifacts may be used to document multiple standards; it is the Candidate’s responsibility to clearly connect the artifact to the standards it represents.


		Standard

		Unacceptable

		Acceptable

		Exemplary



		Standard1:


Promoting Child

Development and Learning

		Less than 2 different artifacts…..  

		Through at least two different artifacts that include both reflection on practice and summaries of the current state of the literature, Candidates will provide


· evidence of incorporation of child development as the foundation for practice throughout the candidate’s work


· in combination, evidence of mastery all major areas of development 


· evidence of understanding of the research that describes characteristics and needs of young children at different ages and how this information is applied for best practice


· evidence of consideration, especially in reflection, of the multiple influences on children’s learning and development and how to accommodate for these influences


· evidence of consideration for and implementation of creating learning environments that take these multiple influences into consideration and the creation of environments which are healthy, respectful, supportive and challenging for the children served

		Through at least four different artifacts that include both reflection on practice and summaries of the current state of the literature, Candidates will provide


· evidence of consistent incorporation of child development as the foundation for practice throughout the candidate’s work


· in combination, evidence of mastery of all major areas of development AND  spotlight the candidate’s mastery of more specific areas of development


· evidence of understanding of the research that describes characteristics and needs of young children at different ages and how this information is applied for best practice


· evidence of consideration, especially in reflection, of the multiple influences on children’s learning and development and how to accommodate for these influences


· evidence of consistent consideration for and implementation of creating learning environments that take these multiple influences into consideration and the creation of environments which are healthy, respectful, supportive and challenging for the children served



		Standard2: Building Family and Community Relationships

		Less than 2 different artifacts…..

		Through at least two different artifacts, the Candidate provides evidence that she/he understands, honors and engages in reciprocal relationships with families.  This evidence should include:


· summarizing and reflecting on both current and seminal research that describes family and community characteristics and how these characteristics impact on young children and the contexts in which they are served


· how the Candidate supports and empowers families through relationship and communication


· summaries of and reflections on activities in which the Candidate has involved families and communities in the learning and development of young children

		Through at least four different artifacts, the Candidate provides unequivocal evidence that she/he understands, honors and engages in reciprocal relationships with families.  This evidence should include:


· summarizing and reflecting on both current and seminal research that describes family and community characteristics and how these characteristics impact on young children and the contexts in which they are served


· how the Candidate supports and empowers families through relationship and communication 


· summaries of and reflections on activities in which the Candidate has involved families and communities in the learning and development of young children 



		Standard3:


Observing, Documenting and Assessing to Support Young Children and Families

		Less than 2 different artifacts…..

		Through at least two different artifacts, the Candidate provides evidence of the ability to choose, create, administer, interpret and evaluate a variety of appropriate assessments for young children and families, including reflection and application of current research.  The artifacts will provide


· evidence of the application of appropriate assessment practices throughout the program


· evidence of the application of and reflection on the ethical use and application of assessment


· an example of interacting with colleagues from other professions about assessment


· statement or reflection on goals, benefits and uses of assessment


· evidence of the Candidate’s knowledge of different types of and approaches to assessment, their uses, strengths, concerns


· evidence of interpreting assessment data (including the strengths/weaknesses of the Tools used) and using that knowledge for decision making




		Through at least four different artifacts, the Candidate provides unequivocal evidence of the ability to choose, create, administer, interpret and evaluate a variety of appropriate assessments for young children and families, including reflection and application of current research.  The artifacts will provide


· evidence of the consistent application of appropriate assessment practices throughout the program


· evidence of the consistent application of and reflection on the ethical use and application of assessment


· examples of interdisciplinary approaches to assessment of children, including interacting with colleagues from other professions


· statement or reflection on goals, benefits and uses of assessment which appropriately summarizes current research


· evidence of the Candidate’s knowledge of different types of and approaches to assessment, their uses, strengths, concerns


· evidence of consistently interpreting assessment data (including the strengths/weaknesses of the Tools used) and using that knowledge for decision making






		Standard4:


Teaching and Learning - expertise




		Less than 4 different artifacts……

		The Candidate provides at least four different artifacts to provide evidence of the mastery of issues related to teaching and learning.  The Candidate should evidence expertise in at least one content area (literacy/reading, mathematics, science, social studies, fine arts, physical education/health, integrating and using technology) with these artifacts.  Expertise should be demonstrated through a combination of examples of at least two of the following:


· incorporating relevant research and theory to planning, implement and evaluating teaching/learning activities in the identified content area


· reflection on teaching/learning experience in the related content area


· integration of content into multiple approaches to student learning

		The Candidate provides at least six different artifacts to provide evidence of the mastery of issues related to teaching and learning.  The Candidate should evidence strong expertise in at least one content area (literacy/reading, mathematics, science, social studies, fine arts, physical education/health, integrating and using technology) with these artifacts.  Expertise should be demonstrated through a combination of examples of each of the following


· incorporating relevant research and theory to planning, implementing and evaluating teaching/learning activities in the identified content area


· reflection on teaching/learning experience in the related content area


· integration of content into multiple approaches to student learning 



		Standard4:


Teaching and Learning 




		Less than 2 artifacts….

		The Candidate provides at least two  artifacts which document or show evidence of  skill and ability in teaching and learning to positively impact children’s development and deepen understanding including:  


· using developmentally appropriate and effective approaches to positively impact children’s development and learning.


· incorporating strategies to appropriately teach and impact content knowledge or the content areas of: literacy, numeracy, scientific discovery, social understandings of peoples and cultures;  


· designing, implementing, and evaluating meaningful, challenging curriculum that promotes development within and across domains;  


· creating a learning environment 


to facilitate children’s growth and development, and heighten learning through exploration of the world on a first-hand basis;  


· creating a learning environment to promote self-sufficiency and independence; 

		The Candidate provides at least four artifacts which document or show evidence of skill and ability in teaching and learning to positively impact children’s development and deepen understanding including:  


· using developmentally appropriate and effective approaches to positively impact children’s development and learning.


· incorporating strategies to appropriately teach and impact content knowledge or the content areas of: literacy, numeracy, scientific discovery, social understandings of peoples and cultures;  


· designing, implementing, and evaluating meaningful, challenging curriculum that promotes development within and across domains;  


· creating a learning environment 


to facilitate children’s growth and development, and heighten learning through exploration of the world on a first-hand basis;  


· creating a learning environment to promote self-sufficiency and independence;



		Standard5:


Growing as a Professional

		Less than 2 artifacts…..



		The Candidate provides at least two artifacts which document the individual’s commitment to the profession of early childhood education, including ongoing reflection, application of ethics, and involvement in advocacy, continued professional development and a commitment to emerging leadership.  The artifacts provide:


· clear evidence of the individual’s  commitment and involvement in the field of early childhood, such as membership in relevant organization, participation in relevant professional development opportunities (beyond graduate school) and/or activities related to leadership in the field


· examples of the individual’s knowledge of and application of the ethical code of conduct in real world situations


· examples of collaborative and/or interdisciplinary efforts to improve practice based on current research and/or formal and/or informal professional development opportunities


· examples of  critical reflection on practice


· evidence of involvement in advocacy for individual children and families,  local and state systems of education and care, and on behalf of the profession as a whole

		The Candidate provides at least four artifacts which document the individual’s commitment to the profession of early childhood education, including ongoing reflection, application of ethics, and involvement in advocacy, continued professional development and a commitment to emerging leadership.  The artifacts provide:


· clear evidence of the individual’s  ongoing commitment and involvement in the field of early childhood, such as membership in relevant organization, participation in relevant professional development opportunities (beyond graduate school) and/or activities related to leadership in the field


· examples of the individual’s knowledge of and consistent application of the ethical code of conduct in real world situations


· examples of collaborative and/or interdisciplinary efforts to improve practice based on current research and/or formal and/or informal professional development opportunities


· examples of consistent critical reflection on practice, based on the individual’s own knowledge and philosophy


· evidence of consistent involvement in advocacy for individual children and families,  local and state systems of education and care, and on behalf of the profession as a whole



		Tool 1:


Cultural Competence

		Insufficient evidence that the Candidate’s cultural competency and understanding of the impact of diversity…….

		The artifacts provide evidence that the Candidate’s cultural competency and understanding of the impact of diversity (culture, language, ethnicity, et c.) on learning and development are used to build learning experiences reflecting that cultural competence.

		The artifacts provide rich and consistent evidence that the Candidate’s cultural competency and understanding of the impact of diversity (culture, language, ethnicity, et c.) on learning and development are used to build learning experiences reflecting that cultural competence.



		Tool 2: Knowledge and Application of Ethical Principles

		Insufficient evidence of ability to apply relevant ethical guidelines…..

		The artifacts provide evidence of the Candidate’s knowledge of and ability of apply relevant ethical guidelines in a variety of situations.

		The artifacts provide rich and consistent evidence of the Candidate’s knowledge of and ability of apply relevant ethical guidelines in a variety of situations.



		Tool 3 


Communica-tion Skills 

		Insufficient evidence of ability to use a variety of communication skills:  oral, written, technological.

		The artifacts provide evidence of the Candidate’s ability to use a variety of communication Tools and strategies relative to specific needs and purposes.

		The artifacts provide rich and consistent evidence of the Candidate’s ability to use a variety of communication Tools and strategies relative to specific needs and purposes.



		Tool 4


Mastery of Relevant Theory and Research

		Insufficient evidence of the ability to understand in-depth, critical knowledge of theory and research relevant to individually selected professional roles and specialty focus areas. 

		The artifacts demonstrate the candidate’s ability to understand in-depth, critical knowledge of the theory and research relevant to the individually selected professional roles and specialty focus areas emphasized in the program:


· Program Administrator Specialty


· National Board Specialty


· Master Teacher Specialty


· Early Literacy Specialty 

		The artifacts demonstrate rich and consistent ability to understand in-depth, critical knowledge of the theory and research relevant to the individually selected professional roles and specialty focus areas emphasized in the program:


· Program Administrator Specialty


· National Board Specialty


· Master Teacher Specialty


· Early Literacy Specialty



		Tool 5


Skills in Identifying and Using Professional Resources 

		Insufficient evidence in identifying and using human, material, and technological resources to perform professional roles and keep abreast of the field’s changing knowledge base. 

		Artifacts provide evidence of the candidate’s ability in identifying and using human, material, and technological resources to perform professional roles and keep abreast of the field’s changing knowledge base.

		Artifacts provide rich and consistent evidence of the candidate’s ability in identifying and using human, material, and technological resources to perform professional roles and keep abreast of the field’s changing knowledge base.



		Tool 6 


Inquiry Skills and Knowledge of Research Methods 

		Insufficient evidence of the candidate’s inquiry skills, ability to investigate questions relevant to practice and professional goals. 

		Artifacts reflect evidence of the candidate’s inquiry skills, showing the ability to investigate questions relevant to practice and professional goals. 

		Artifacts reflect rich and consistent evidence of the candidate’s inquiry skills, showing the ability to investigate questions relevant to practice and professional goals.



		Tool 7


Skills in Collaborating, Teaching, and Mentoring 

		Insufficient evidence of ability to demonstrate skills to work collaboratively and effectively with others in professional roles.  

		Artifacts reflect evidence of ability to demonstrate skills to work collaboratively and effectively with others in professional roles.  

		Artifacts reflect rich and consistent evidence of ability to demonstrate skills to work collaboratively and effectively with others in professional roles.  



		Tool 8


Advocacy Skills

		Insufficient evidence of competence in articulating and advocating for sound professional practices and public policies for the positive development and learning of all young children.

		Artifacts reflect evidence of competence in articulating and advocating for sound professional practices and public policies for the positive development and learning of all young children.

		Artifacts reflect rich and consistent evidence of competence in articulating and advocating for sound professional practices and public policies for the positive development and learning of all young children.



		Tool 9 


Leadership Skills

		Insufficient evidence of the ability to think strategically, build consensus, create change, and influence better outcomes for children, families, and the profession. 

		Artifacts reflect evidence of the ability to think strategically, build consensus, create change, and influence better outcomes for children, families, and the profession.

		Artifacts reflect rich and consistent evidence of the ability to think strategically, build consensus, create change, and influence better outcomes for children, families, and the profession.





Assessment # 1 – Content-Based Assessment 


Degree Program Portfolio – Capstone Course  - TE 6283 


Data Report – Fall 2007

		Standard

		Unacceptable

		Acceptable

		Exemplary



		Standard1:


Promoting Child Development and Learning

		

		2

		4



		Standard2:


Building Family and Community Relationships

		

		5

		1



		Standard3:


Observing, Documenting and Assessing to Support Young Children and Families

		

		2

		4



		Standard4:


Teaching and Learning – expertise

		

		3

		3



		Standard4:


Teaching and Learning

		

		3

		3



		Standard5:


Growing as a Professional

		

		1

		5



		Tool 1:


Cultural Competence

		

		3

		3



		Tool 2:


Knowledge and Application of Ethical Principles

		

		

		6



		Tool 3:


Communication Skills

		1

		2

		3



		Tool 4:


Mastery of Relevant Theory and Research

		

		

		6



		Tool 5:


Skills in Identifying and Using Professional Resources

		

		2

		4



		Tool 6:


Inquiry Skills and Knowledge of Research Methods

		

		3

		3



		Tool 7:


Skills in Collaborating, Teaching, and Mentoring

		

		3

		3



		Tool 8:


Advocacy Skills

		

		2

		4



		Tool 9:


Leadership Skills

		

		3

		3





Section IV Assessment 1, Narrative, Tool, Data


Section IV: Evidence for Meeting Standards


Assessment 3:  Planning Instruction


Project Approach Assignment


ECH 6773


NAEYC Core Standards:   1, 3, 4 

Essential Tools:  1, 4, 5, 7



Description of the Assessment and Its Use in the Program:


Assessment 3, The Project Approach Assignment, based on the constructivist theory, is used to document competence in three standards and four tools. The project plan must show an understanding of children and families’ culture, language, and ethnicity; the ability to select appropriate resources, and the ability to collaborate with those across disciplines and roles.  The project allows candidates to incorporate an understanding of developmental needs, children’s interests, and appropriate academic and content areas.  Planning instruction through the use of effective and meaningful approaches is the focus of this assignment.     

2.  Description of how this assessment specifically aligns with the   


     standards it is cited for in Section III.  Standards 1, 3, 4. 

This assignment helps to ensure candidates are capable of using young children’s characteristics and needs to create environments that are healthy, respectful, supportive, and challenging, Standard 1, Tool 1, 4.  The assignment gives degree candidates an opportunity to demonstrate their knowledge of assessment in the role of planning instruction, Standard 3. This assignment focuses on building meaningful curriculum by connecting with children and families, using developmentally effective approaches, and including content areas to deepen children’s understanding, Standard 4, Tool 5, 7.  Degree candidates must demonstrate proficiency in these areas as they plan curriculum following the guidelines of this constructivist philosophical belief. Degree candidates must understand the philosophical theories and approaches and be able to apply this understanding to demonstrate proficiency in the completion of this assignment, Standard 1.   

3.  A brief analysis of the data findings;


Two years of data show consistent results.  Typically, performance at the acceptable and exemplary levels can be found with fairly equal distribution on each.  Two strength areas for both 2007 and 2008 include the application of relevant theories and the identification of professional resources.   An area for growth is increased understanding at the highest level, exemplary.  


 4.  An interpretation of how that data provides evidence for meeting 


 standards; 


Data show that degree candidates have met all standards and essential tools at the acceptable or exemplary levels.  Strengths are evident in three areas: teaching and learning, understanding relevant theory regarding the philosophical basis of the curriculum approach utilized, and identifying and using professional resources in the development of the plan.  The assessment shows that candidates have demonstrated acceptable and exemplary proficiency applying knowledge of child development to instructional planning, with 6 students in each category for a total of 12 students.  This is also true for Standard 3, using assessment data to plan instruction.  Tool 7 and Standard 4 address the role of teaching in this process and the collaboration with others in professional roles.  Performance here again is at the acceptable level with 10 and 2 for Tool 7 and 5 and 7 for Standard 4 on acceptable and exemplary respectively.  Knowledge and understanding of background, ethnicity, language, and culture are essential to successful instructional planning and are included in Standard 1 and Tool 1.  The data shows that Standards 1,3,4 and Tools 1, 4, 5, and 7 are met at the acceptable and exemplary levels, but that progress can be made as efforts are made to move more students toward the exemplary performance and understanding levels. 


5.  Assessment Tool and Corresponding Data Report follow.  


Assessment # 3 – Planning Instruction


Project Approach Assignment 


ECH 6533 


		NAEYC Standard

		Unacceptable

		Acceptable

		Exemplary



		1. Promoting Child Development & Learning.


Candidates use their understanding of young children’s characteristics & of multiple interacting influences on children’s development & learning, to create environments that are healthy, respectful, supportive, & challenging for all children.

		Little to no evidence relating project topic to children’s interests, local cultural influences, & children’s experiences.




		Project topic reflects children’s interests, local cultural influences, & children’s experiences.

		Project topic analyzes children’s interests, local cultural influences, & children’s background experiences.



		3. Observing, Documenting, & Assessing to Support Young Children & Families:


 Candidates know about & understand the goals, benefits, & uses of assessment. They know about & use systematic observations, documentation, & other effective assessment strategies in a responsible way, in a partnership with families & other professionals, to positively influence children’s development & learning.

		Work considered below expectations may include one or more of the following:


Documentation of children’s understanding of topic is not evident. Parent involvement is not evident. Bibliography does not support planning & research used to organize & implement project. 

		Children’s understanding of topic is documented in a variety of ways( webs, charts, graphs, etc.). Parent involvement is evident. Bibliography reflects planning & research used to organize & implement project. 

		Children’s understanding of topic is documented in a variety of ways( webs, charts, graphs, etc.). Detailed explanation of each method included. 


Detailed explanation of ways to involve parents included. Bibliography reflects planning & research used to organize & implement project.



		4. Teaching & Learning. 


Candidates integrate their understanding of & relationship with children & families; their understanding of developmentally effective approaches to teaching & learning; & their knowledge of academic disciplines to design; implement & evaluate experiences that promote positive development & learning for all children.

		Work below expectations may include one or more of the following:


DAP not reflected in activities included in project.


Activities not correlated with curriculum objectives. Little to no preparation is evident in choice of topic planned lessons, activities & culminating event, and activities. 

		DAP reflected in Direct Investigations, planned field trips, & other activities correlated with curriculum objectives. Preparation is evident in choice of topic, planned lessons, activities & culminating event and activities.

		Detailed description of DAP approaches relating to Direct Investigations, planned field trips, & other activities correlated with curriculum objectives.


Preparation is evident in choice of topic, planned lessons, activities & culminating event and activities.



		Tool # 1 


Cultural Competence

		Candidate demonstrates insufficient understanding of diversity of culture language and ethnicity as demonstrated in the development of the project.

		Candidate demonstrates  sufficient understanding of diversity of culture language and ethnicity as demonstrated in the development of the project

		Candidate demonstrates  outstanding  understanding of diversity of culture language and ethnicity as demonstrated in the development of the project 



		Tool # 4


Theory and Research 

		Candidate demonstrates a lack of understanding of theoretical frameworks, the Constructivist Philosophical Approach,  upon which the Project Assignment is based 

		Candidate demonstrates a sufficient degree of understanding of theoretical frameworks, the Constructivist Philosophical Approach,  upon which the Project Assignment is based

		Candidate demonstrates an in-depth  understanding of theoretical frameworks, the Constructivist Philosophical Approach,  upon which the Project Assignment is based



		Tool # 5


Professional Resources 

		Candidate demonstrates a lack of and insufficient amount of skill and ability in identifying and using human, material, and technological resources as identified specifically in the Project Assignment. 

		Candidate demonstrates skill and ability in identifying and using human, material, and technological resources as identified specifically in the Project Assignment.

		Candidate demonstrates a high level of skill and ability in identifying and using human, material, and technological resources as identified specifically in the Project Assignment.






		Tool # 7 


Teaching and Mentoring

		Candidate demonstrates insufficient skills needed to work effectively with other adults in professional roles. 

		Candidate demonstrates sufficient skills needed to work effectively with other adults in professional roles

		Candidate demonstrates high level of skill needed to work effectively with other adults in professional roles.





Assessment # 3 – Planning 


Project Approach Assignment 


ECH 6533 


		NAEYC Standard

		Data Report, Summer 2007

		Data Report, Summer 2008

		Data Report, 2007-2008



		

		Unacceptable

		Acceptable

		Exemplary

		Unacceptable

		Acceptable

		Exemplary

		Unacceptable

		Acceptable

		Exemplary



		1. Promoting Child Development & Learning.

		

		3




		2

		

		3

		4

		

		6

		6



		3. Observing, Documenting, & Assessing to Support Young Children & Families:

		

		3

		2

		

		3

		4

		

		6

		6



		4. Teaching & Learning.

		

		2

		3

		

		3

		4

		

		5

		7



		Tool 1  Cultural Competence

		

		3

		2

		

		3

		4

		

		6

		6



		Tool 4  Relevant Theory and Research

		

		1

		4

		

		2

		5

		

		3

		9



		Tool  5


Identifying and Using Professional Resources

		

		1

		4

		

		2

		5

		

		3

		9



		Tool 7


Collaborating, Teaching, and Mentoring

		

		5

		0

		

		4

		3

		

		9

		3





Section IV Assessment 3, Narrataive, Tool, Data


Section IV: Evidence for Meeting Standards


Assessment 2:  Literature Review and Implementation Project 

Assessment to Address Content Knowledge

ECH 6773

NAEYC Core Standards:  3, 4 

Essential Tools: 2, 6


Description of the Assessment and Its Use in the Program:

1. Description of the Assessment and Its Use in the Program;


The Literature Review and Implementation project is a part of the ECH 6773 course. Taken the spring semester prior to the practicum course each fall semester, Research in EC is the course in which students conduct a review of the literature in a chosen specialty area.  Using the lit review, students develop a plan of action focusing on a chosen specialty/content area. Assessment 2 determines the candidate’s ability to critique existing research reports, to develop a research plan appropriate for use in classrooms or learning environments for young children which is intended to produce positive outcomes in developmental domains, content and subject areas. 

2.  Description of how this assessment specifically aligns with the   


     standards it is cited for in Section III.

Assessment 2 focuses on Standards 3 and 4, Tools 2 and 6.  Standard 3a, understands the goals, benefits, and uses of assessment, the Lit Review and Implementation rubric assessment targets the candidate’s ability to identify different assessment methods in research articles, also Tool 6.  The rubric correlates to Standard 3b as candidates identify specific data collection methods within their own Action Research Plan. Standard 3c focuses on responsible assessment correlated to completion of the university research approval system, Institutional Review Board (IRB) training and approval process, also focused in Tool 2. Candidates must submit research to support Tool 2 as well as Standard 3d, assessment partnerships with families and other professionals, and must include within the action research plan, the impact that the action research will have on children and families. Documentation of ability in standard 4, teaching and learning, is assessed in two ways:  the literature review related to the content area chosen for the project, and the development of a plan designed to positively impact progress in a content area.  


3.  A brief analysis of the data findings;


First offered in Spring 2007, as a part of the revised MSE in ECE the new course, ECH 6773, has two years of data to report.  Year 2, 2008, shows an increase over Year 1, 2007 in all areas.  In Year 1, students scored at the acceptable level for all standards.  In Year 2, candidates’ ability to critique content area research, and to develop action plans for content areas increased.  Findings show the need to improve student understanding of assessment purposes, findings, and the need to improve inquiry and investigation methods.   

 4.  An interpretation of how that data provides evidence for meeting 


 standards; 


Two years of data show Standard 3 to be met at the acceptable level to a much greater degree than at the exemplary level. On four assessments of Standard 3, candidates performed at the acceptable level 87.5% of the time, and only 12.5% of the time at the exemplary level.  Standard 4 shows an equal distribution of performances at acceptable and exemplary levels.  There were no unacceptable performances in any standard or tool. A strength is evident in the area reflected by Tool 2, Ethical Principles.  This strength is consistent with data collected for Assessment 1. Data for Tool 6 show a greater than average performance by students at the exemplary level in comparison to the acceptable level.  Overall, Assessment 2 shows the need to continue to improve students’ ability to use and interpret systematic assessments and to use inquiry and investigation skills.


5.  Attachments include: Assessment Tool and Corresponding Data Report. 


Assessment # 2 – Content Based Assessment


Literature Review and Research Proposal 


ECH 6773 


		Standard

		Unacceptable

		Acceptable

		Target/Exemplary



		Standard 


Standard 3a


Understands the goals, benefits, and uses


of assessment


3a




		Candidate fails to highlight assessment methods utilized in research articles collected for literature review

		 Candidate highlights various assessment methods (at least 4) utilized in research articles collected for literature review

		 Candidate highlights various assessment methods (at least 6) utilized in research articles collected for literature review



		Standard 3b


Standard 3b


Knows about and using observation,


documentation, and other appropriate assessment


tools and approaches




		Proposal lacks specified data collection method, rationale for using method, and includes no plan for achieving triangulation.




		Proposal includes specified data collection method, rationale for using method, and at least 2 other methods that may be used for triangulation purposes.

		Proposal includes specified data collection method, rationale for using method, and at least 3 other methods that may be used for triangulation purposes



		Standard 3c


Understanding and practicing responsible assessment




		Candidate completes and submits sample letter of informed consent which lacks detail related to the protection of human subjects and lacks details of study processes

		Candidate completes and submits sample letter of informed consent detailing processes of study and outlines the fashion in which human subjects will be protected

		Candidate completes and submits sample letter of informed consent detailing processes of study and outlines the fashion in which human subjects will be protected. Additionally, the candidate provides documentation of attendance of Institutional Review Board training.



		Standard 3d


Knows about assessment partnerships


with families and other professionals




		Candidate includes no information in the proposal which supports a system for children and families.  Additionally, no research base is provided. 

		Candidate outlines in research proposal the impact that action research project will have on the transformation of systems related to children and families. Candidate’s proposal is supported by at least 4 research sources

		Candidate outlines in research proposal the impact that action research project will have on the transformation of systems related to children and families. Candidate’s proposal is supported by at least 6 research sources.



		Standard 4


Teaching and Learning


4c


Candidates understand the importance of each content area; They know the essential concepts, inquiry tools, and structure of content areas, including academic subjects, and can identify resources to deepen their understanding.  

		Literature review and proposal are not correlated to academic content with purpose of enhancing developmental outcomes.  No research base is provided.     

		Literature review and proposal are correlated to academic content standards and developmental performance supported by at least 4 research sources.  

		Literature review and research proposal correlated to academic content and developmental performance supported by at least 6 research sources.  



		Standard 4


Teaching and Learning


4c


Candidates understand the importance of each content area; They know the essential concepts, inquiry tools, and structure of content areas, including academic subjects, and can identify resources to deepen their understanding.  

		Proposal for project has little relevance to content/academic strands and/or plan is not appropriate for increasing learning and development; Research plan incomplete, lacking two or more components.

 

		Proposal for project includes research to enhance student learning and positively impact development of content areas/academic subjects; Research plan incomplete – lacking one or more components.

		Proposal for project designed to enhance student learning and positively impact development of content areas/academic subjects.  Research plan complete. 



		Tool # 2


Knowledge and application of ethical principles. 

		Candidate demonstrates an insufficient degree of professionalism in regard to the ethical code of conduct and other guidelines relevant to the professional role of student-researcher. 

		Candidate demonstrates in-depth knowledge and thoughtful application of NAEYC’s Code of Ethical Conduct and other guidelines such as IRB in regard to development of Action Research Project and as a student-researcher. 

		Candidate demonstrates a strong degree of in-depth knowledge and thoughtful application of NAEYC’s Code of Ethical Conduct and other guidelines such as IRB in regard to development of Action Research Project and as a student-researcher. 



		Tool # 6


Inquiry skills and knowledge of research methods.

		Candidate demonstrates insufficient knowledge and skills of research methodology in the development of the research project.  

		Candidate demonstrates sufficient knowledge and skills of research methodology in the development of the research project.  

		Candidate demonstrates outstanding knowledge and skills of research methodology in the development of the research project.  





Assessment # 2 – Content Based Assessment


Literature Review and Implementation Project Assessment Rubric 


ECH 6773 


		NAEYC Standard

		Data Report, Spring 2007

		Data Report, Spring 2008

		Data Report Totals, 2007-2008



		

		Unacceptable

		Acceptable

		Exemplary

		Unacceptable

		Acceptable

		Exemplary

		Unacceptable

		Acceptable

		Exemplary



		Standard: 3a




		

		6

		

		

		4

		2

		

		10

		2



		Standard: 3b




		

		6

		

		

		4

		2

		

		10

		2



		Standard: 3c




		

		6

		

		

		5

		1

		

		11

		1



		Standard: 3d




		

		6

		

		

		5

		1

		

		11

		1



		Standard: 4c




		

		6

		

		

		

		6

		

		6

		6



		Standard: 4c




		

		6

		

		

		

		6

		

		6

		6



		Tool 2:




		

		

		6

		

		

		6

		

		

		12



		Tool 6:




		

		2

		4

		

		3

		3

		

		5

		7





Section IV Assessment 2, Narrative, Tool, Data


Section IV: Evidence for Meeting Standards


Assessment 4:  Effects on Student Learning  

Practicum in Teacher Education – Action Research Project 


TE 6283


NAEYC Core Standards:  1, 2, 3, 4, 5 

Essential Tools: 1, 2, 3, 4, 5 , 6, 7, 8, 9


Description of the Assessment and Its Use in the Program:


The primary purpose of the Practicum in Teacher Education-Action Research Project is to assess the candidate’s effect on student learning within the context of the field experience. The Action Research Project is also used to positively impact student performance in content areas and to assess this process. Practicum is the concluding experience of the degree program, and the venue in which the Action Research Project is implemented. The Action Research Project is individual and is based on the chosen Specialty Area of each candidate.  The plan was developed in the ECH 6773, Research in ECE course, with input, possibly, from a major professor in the self-selected Specialty Area.   

2.  Description of how this assessment specifically aligns with the   


standards it is cited for in Section III.  Standards 1, 3, 4, 5, Tools 1, 2, 3, 4, 5, 6, 7, 8, 9. 

Standard 1 is assessed throughout the practicum as candidates have a pronounced and demonstrated awareness of the multiple influences on the child’s development, including, but not limited to the environment, selection of materials, and interventions. Standard 2 is met as candidates implement an action research plan with strong evidence for the need to communicate and collaborate effectively with family and community.  Standard 3 is assessed through the assessment procedures utilized in the implementation of the action plan designed to show student performance level increases and other positive impact on learning and development. Standard 4 is targeted with the assessment of the action plan complete with appropriate practices and multiple and varied opportunities for positively impacting children’s development in developmental domains and in academic/content areas. Standard 5,and Tool 1 address similar issues.  The ethically correct professional, is assessed through observable classroom behavior, through reflective thought on research findings and efforts to impact change.  Tool 1 is assessed through observable demonstrations of cultural competence and understanding.   Tool 4 reflects mastery of the conceptual framework, Tools 5 – 9 focus on a number of issues within the context of the field experience. The leadership, the communication skills and the advocacy efforts will be enhanced as a result of this Field Experience. 

3.  A brief analysis of the data findings;


Two years of data are available for this new course offered in 2007 and 2008.  This shows an acceptable knowledge and skill level in collaborating and working for the benefit of children and families.  The results indicate that progress could be made in an effort to impact personal performance of the candidate, and eventually, impact the status of the profession and influence evolution toward a more collaborative partnership approach with families.     


 4.  An interpretation of how that data provides evidence for meeting 


 standards; 


Data are available from the one time offering in Fall 2007, of the course, TE 6283, Practicum in TE in which the Action Research Project is implemented.  Data shows all standards were met at the acceptable or exemplary levels. On 8 of the 14 performance indicators, 8 individuals met the exemplary performance level.  Two indicators had scores of the same or equal.  Four indicators had a different set of scores from which to use. Four categories had scores lower than anticipated.  The data show strengths, primarily, with a few needs. On this particular assignment, family and community were low, along with advocacy and leadership. Other courses address these to a more significant degree, but it would seem that by the end of the degree program, a greater level of competency would have been achieved.  The number, 6, is small, and it may be that additional data taken this fall, 2008, and in upcoming years, will reveal different findings. 


5.  Assessment Tool and Corresponding Data Report follow.  


Assessment # 4 – Effects on Student Learning 


Practicum in Teacher Education – Action Research Project 


TE 6283 


		NAEYC Standard

		Unacceptable

		Acceptable

		Target/Exemplary



		Standard 1.  Promoting Child Development and Learning.


Candidates use their understanding of young children’s needs and multiple interacting factors on development to create environments that are supportive and challenging for all children. 

		Little or no evidence of the understanding of factors influencing a child’s development, including but not limited to, the environment, selection of materials, and interactions. 

		Throughout the practicum experience, demonstrated evidence of awareness of the multiple influences on the child’s development, including, but not limited to, the environment through interactions, modifications and materials selected.  

		Throughout the practicum experience, a pronounced demonstration of an awareness of the multiple influences on the child’s development, including, but not limited to, the environment through the specific selection of materials, and opportunities for learning and development, through interactions.



		Standard 2. Building Family & Community Relationships


Candidates know about understand and value the importance and complex characteristics of children’s families & communities. They use this understanding to create respectful, reciprocal relationships that support and empower families, and to involve all families in their child’s development and learning.



		Implementation of an  action research plan lacking strategies for  communicating and collaborating with family and community.  



		Implementation of an action research plan  inclusive of strategies for   communicating and collaborating effectively with family and community.  



		Implementation of


an action research plan inclusive with many strategies for communicating and collaborating effectively with family and community.  

.



		Standard 3. Observing, Documenting & Assessing to Support Young Children:


 Candidates know about & understand the goals, benefits, & uses of assessment. They know about & use systematic observations, documentation, & other effective assessment strategies in a responsible way, in a partnership with families & other professionals, to positively influence children’s development & learning.



		Insufficient effort in the implementation of an Action Research plan incorporating sound research practices and proven techniques for appropriately impacting and documenting children’s development to show student performance changes.  

		Implementation of an Action Research plan incorporating  proven techniques for appropriately and respectfully documenting data designed to show student performance levels. 

		Implementation of an Action Research plan incorporating  proven techniques for appropriately and respectfully documenting data designed to show student performance levels.  Plan demonstrates the use of systematic observation and documentation of efforts to positively impact student learning and family collaboration. 





		4. Teaching & Learning. 


Candidates integrate their understanding of & relationship with children & families; their understanding of developmentally effective approaches to teaching & learning; & their knowledge of academic disciplines to design; implement & evaluate experiences that promote positive development & learning for all children.



		Implementation of an Action Research Plan with limited evidence of appropriate practices and with limited opportunities for positively impacting children’s development in domains and academic/content areas.

. 

		Implementation of an Action Research Plan with sufficient evidence of appropriate practices and with multiple opportunities for positively impacting children’s development in domains and academic/content areas.



		Implementation of an Action Research Plan with outstanding and strong evidence of  appropriate practices and with multiple and varied  opportunities for positively impacting children’s development in domains and academic/content areas.





		Standard 5 

Growing as a Professional.


Candidates identify and conduct themselves as members of the EC profession using ethical guidelines and following professional standards, making informed decisions, and advocating for sound educational practices and policies.    

		Within the practicum setting, candidates display inappropriate professionally ethical behavior; Little or no evidence of reflective thought in the recommendations for change based on culminating action research results.  

		Within the practicum setting, candidates display appropriate professionally ethical behavior; Adequate evidence of reflective thought in the recommendations for change based on culminating action research results.  Efforts to impact change by informing others of research results and by advocating for practices and policies to benefit children and families.  

		Within the practicum setting, candidates display appropriate professionally ethical behavior; Strong evidence of reflective thought in the recommendations for change based on culminating action research results.  Evidence of multiple efforts to impact change by informing others of research results and by advocating for practices and policies to benefit children and families.  



		Tool # 1 Cultural Competence 


A high level of competence in understanding and responding to diversity of culture, language, and ethnicity. 

		Throughout practicum experience, candidate displays minimal or a lack of cultural competence 


in understanding and responding to issues of  diversity of culture, language, and ethnicity within the context of the child, family, school and community.



		Throughout practicum experience, candidate displays or demonstrates an adequate level of cultural competence 


in understanding and responding to diversity of culture, language, and ethnicity within the context of the child, family, school, and community. 

		Throughout practicum experience, candidate demonstrates a high level of cultural competence 


in understanding and responding to diversity of culture, language, and ethnicity within the context of the child, family, school, and community.



		Tool # 2 


Knowledge and Application of Ethical Principles

		Throughout practicum experience, Insufficient evidence of ability to demonstrate and practice relevant ethical guidelines. 

		Throughout practicum experience, demonstration of evidence of the candidate’s knowledge of and ability to demonstrate and practice relevant ethical guidelines in a variety of situations.

		Throughout the practicum experience, candidate provides rich and consistent evidence of the knowledge of and ability to demonstrate and practice relevant ethical guidelines in a variety of situations.



		Tool # 3

Communica-tion Skills 

		In practicum, insufficient evidence of ability to use a variety of communication skills:  oral, written, technological.

		In practicum, the candidate provides evidence of the Candidate’s ability to use a variety of communication tools and strategies relative to specific needs and purposes.

		In practicum, the candidate provides rich and consistent evidence of the ability to use a variety of communication tools and strategies relative to specific needs and purposes.



		Tool # 4

Mastery of Relevant Theory and Research

		Insufficient evidence within the application of the action research project of the understanding of in-depth, critical knowledge of theory. Insufficient evidence of the implementation of a research project relevant to individually selected research project and specialty focus areas. 

		Sufficient evidence within the application of the action research project of the understanding of in-depth, critical knowledge of theory. Sufficient evidence of the implementation of a research project relevant to individually selected specialty focus areas.


· Program Administrator Specialty


· National Board Specialty


· Master Teacher Specialty


· Early Literacy Specialty 




		Strong evidence within the application of the action research project of the understanding of in-depth, critical knowledge of theory. Strong evidence of the implementation of a research project relevant to individually selected specialty focus areas.


· Program Administrator Specialty


· National Board Specialty


· Master Teacher Specialty


· Early Literacy Specialty



		Tool # 5 

Skills in Identifying and Using Professional Resources 

		Throughout practicum, insufficient evidence in identifying and using human, material, and technological resources to perform professional roles and keep abreast of the field’s changing knowledge base. 

		Throughout practicum, sufficient evidence of ability in identifying and using human, material, and technological resources to perform professional roles and keep abreast of the field’s changing knowledge base.

		Throughout practicum, strong, and consistent evidence of the ability in identifying and using human, material, and technological resources to perform professional roles and keep abreast of the field’s changing knowledge base.



		Tool # 6

Inquiry Skills and Knowledge of Research Methods 

		Insufficient evidence of the candidate’s inquiry skills, ability to investigate questions relevant to practice and professional goals. 

		Artifacts reflect evidence of the candidate’s inquiry skills, showing the ability to investigate questions relevant to practice and professional goals. 

		Artifacts reflect rich and consistent evidence of the candidate’s inquiry skills, showing the ability to investigate questions relevant to practice and professional goals.



		Tool # 7

Skills in Collaborating, Teaching, and Mentoring 

		Throughout practicum, insufficient evidence of ability to demonstrate skills to work collaboratively and effectively with others in professional roles.  

		Throughout practicum, interactions, actions and behaviors reflect evidence of ability to work collaboratively and effectively with others in professional roles.  

		Throughout practicum, interactions, actions and behaviors reflect evidence of ability to work collaboratively and effectively with others in professional roles.    



		Tool # 8

Advocacy Skills

		Insufficient evidence of communicating and  using action research results, implemented during practicum; insufficient evidence  of competence in articulating and promoting professional practices and public policies for the positive development and learning of all young children.

		Sufficient evidence of communicating action research results implemented during practicum, evidence of competence in articulating and promoting professional practices and public policies for the positive development and learning of all young children.

		Strong evidence of communicating action research results implemented during practicum, of competence in articulating and promoting professional practices and public policies for the positive development and learning of all young children.  



		Tool # 9
Leadership Skills

		Within Action Research results and recommendations, and/or throughout the practicum experience, the candidate demonstrates insufficient evidence of the ability to think strategically, build consensus, create change, and influence better outcomes for children, families, and the profession. 

		Within Action Research results and recommendations, and/or throughout the practicum experience, the candidate demonstrates sufficient evidence  of the ability to think strategically, build consensus, create change, and influence better outcomes for children, families, and the profession

		Within Action Research results and recommendations, and/or throughout the practicum experience, the candidate demonstrates strong and clear evidence  of the ability to think strategically, build consensus, create change, and influence better outcomes for children, families, and the profession





Assessment # 4 – Effects on Student Learning


Practicum in Teacher Education  - Action Research Project  


TE 6283


Data Report – Fall 2007


		Standard

		Unacceptable

		Acceptable

		Exemplary



		Standard 1:


Promoting Child Development and Learning

		

		2

		4



		Standard 2:


Building Family and Community Relationships

		

		5

		1



		Standard 3:


Observing, Documenting and Assessing to Support Young Children and Families

		

		1

		5



		Standard 4:


Teaching and Learning - expertise

		

		

		6



		Standard 4:


Teaching and Learning

		

		3

		3



		Standard 5:


Growing as a Professional

		

		

		6



		Tool 1:


Cultural Competence

		

		2

		4



		Tool 2:


Knowledge and Application of Ethical Principles

		

		

		6



		Tool 3: 


Communication Skills

		

		2

		4



		Tool 4:


Mastery of Relevant Theory and Research

		

		3

		3



		Tool 5:


Skills in Identifying and Using Professional Resources

		

		4

		2



		Tool 6:


Inquiry Skills and Knowledge of Research Methods

		

		3

		3



		Tool 7:


Skills in Collaborating, Teaching, and Mentoring

		

		1

		5



		Tool 8:


Advocacy Skills

		

		5

		1



		Tool 9:


Leadership Skills

		

		5

		1





Section IV Assessment 4, Narrative, Tool, Data


Section IV: Evidence for Meeting Standards


Assessment 5:   Effects on Student Learning


Case Study - ECH 6423


NAEYC Core Standards:  2, 3, 4 

Essential Tools: 2, 3, 5



Description of the Assessment and Its Use in the Program:


The Case Study is an assessment that occurs during the course, Documenting Young Children’s Learning and Development. The course addresses the assessment of young children from birth to age eight. The assessment process takes into account the whole child: cognition, communication, sensory, perceptual motor, and social/emotional, within the context of family, school, and cultural environments.  Emphasis is on the use of observation and authentic assessment strategies to evaluate learning.  Analyzing and interpreting assessment results to enhance learning outcomes and to determine effectiveness are key components of this assignment.  Students must have access to children in formal or informal settings. 

In the Teaching and Assessment course, there is a field/lab component in which students demonstrate expertise with teaching models. Students are required to perform a pre-assessment of children’s skills, plan and teach lessons, then perform a post assessment and complete with a reflection of student performance and change.       


2.  Description of how this assessment specifically aligns with the   


     standards it is cited for in Section III.  Standards 2, 3, 4. Tools 2,3,5. 


The connection between the assessment rubric and the standards is shown in the assessment document which follows this narrative.  The case study requires that degree candidates conduct assessment within the context of the family.  A family interview is a required part of this assignment and helps to meet Standard 2, Building Family and Community Relationships.  Standard 3, Observing, documenting, and assessing to support young children and families is met through the selection of appropriate assessments, the correlation to  appropriate characteristics, with subsequent detailed descriptions of development in all domains.  Following the assessment, interventions are planned to address the needs and strengths of the child, targeting Standard 4.  Selected strategies will reflect developmentally effective experiences based on sound research.  Tool 2 is met as degree candidates follow the NAEYC Code of Ethical Conduct throughout this process.  The assessment requires the candidate to possess communication skills sufficient for completing all aspects of the assignment, meeting Tool 3.  Tool 5 is targeted as candidates identify a variety of appropriate resources in both the development and implementation of the assessment plan and intervention experience. The written reflection requires the candidate to thoughtfully consider the intended outcomes or effects on student learning, and to consider the progress achieved as a result of this experience.     


3.  A brief analysis of the data findings;


Two years of data show consistent results.  Typically, performance at the acceptable and exemplary levels can be found with fairly equal distribution on each.  Two strength areas for both 2007 and 2008 include the application of relevant theories, Standard 1, and the identification of professional resources,    Standard 2, met at the acceptable level, just off of the Exemplary level by a total of “2” students on these forms. Data suggest strengths in Standard 3, Observing, Documenting, and Assessing to Support Young Children.  


 4.  An interpretation of how that data provides evidence for meeting 


 standards; 


Data show that degree candidates have met all standards and essential tools at the acceptable or exemplary levels.  For this assignment assessment, strength can be seen in Standard 3 with 11 candidates performing at the exemplary level and only 1 at the acceptable level. Standard 4, focusing on the effects of student learning also, has a 3 to 1 ratio of exemplary to acceptable. As has been the case with previous assessments, Tool 2, knowledge and application of ethical principles in the NAEYC Code of Conduct has been a strength with 12 performances at the exemplary level.  Communication abilities, Tool 3, are demonstrated at an equal rate with 50% acceptable and 50% exemplary.  Overall, this assignment and assessment appear to provide desired results of meeting standards identified and producing individuals who upon completion of the degree, will most likely be prepared to assume professional roles within the field. 


5.  Assessment Tool and Corresponding Data Report follow.  


Assessment # 5 – Effects on Student Learning


Documenting Young Children’s Learning and Development

 Case Study - ECH 6423 


		NAEYC Standard

		Unacceptable

		Acceptable

		Target/Exemplary



		2. Building Family & Community Relationships.


Candidates know about understand and value the importance and complex characteristics of children’s families & communities. They use this understanding to create respectful, reciprocal relationships that support and empower families, and to involve all families in their child’s development and learning.

		Documentation of family Interview does not include appropriate description of physical & psychological environment. Possible questions to ask are not included.




		Documentation of family Interview includes appropriate description of physical & psychological environment as well as several base questions to ask.

		Documentation of family Interview includes detailed analysis of physical & psychological environment as well as a list of all questions to ask.



		3. Observing, Documenting & Assessing to Support Young Children:


 Candidates know about & understand the goals, benefits, & uses of assessment. They know about & use systematic observations, documentation, & other effective assessment strategies in a responsible way, in a partnership with families & other professionals, to positively influence children’s development & learning.

		 

		 

		



		4. Teaching & Learning. 


Candidates integrate their understanding of & relationship with children & families; their understanding of developmentally effective approaches to teaching & learning; & their knowledge of academic disciplines to design; implement & evaluate experiences that promote positive development & learning for all children.

		Inappropriate or no description of child’s developmental level.  No variety in assessments used. 

. 

		Description of child’s developmental level includes a variety of assessments reflecting developmentally appropriate characteristics 

.

		Detailed description of child’s developmental level includes how various assessments were chosen and used, relating each to developmentally appropriate characteristics. 





		4. Teaching & Learning 


Candidates integrate their understanding of & relationships with children & families; their understanding of developmentally effective approaches to teaching & learning & their academic disciplines to design, implement, & evaluate experiences that promote positive development & learning for all children 

		Intervention documentation does not include description of effective strategies that reflect developmentally appropriate practices based on curriculum or reflection and recommended plan of action. 

		Intervention documentation includes description of effective strategies that reflect developmentally appropriate practices based on curriculum standards & research; Includes   reflection and  recommended plan of action.

		Intervention documentation includes detailed description of effective strategies & why they were chosen.  Strategies reflect developmentally appropriate practices based on curriculum research.  Reflection is explained in recommended plan of action.



		Tool # 2


Knowledge and Application of Ethical Principles 

		Insufficient evidence of ability to apply relevant ethical guidelines in development of the Student Case Study. 

		Candidate provides evidence of the knowledge of and ability to apply relevant ethical guidelines in a variety of situations as provided or relevant to the Case Study.

		Candidate provides rich and consistent evidence of the knowledge and ability to apply relevant ethical guidelines in a variety of situations as evidenced in the development of the Case Study assignment. 



		Tool # 3 


Communication Skills

		Insufficient evidence of ability to use a variety of communication skills:  oral, written, technological, in the development of the Case Study.

		Candidate provides evidence in the Case Study of the ability to use a variety of communication tools and strategies relative to specific needs and purposes.

		Candidate provides evidence, and demonstrates with product, the ability to use a variety of communication tools and strategies relative to specific needs and purposes as reflected in the Case Study.



		Tool # 5 Identifying and Using Professional Resources 

		Insufficient evidence in identifying and using human, material, and technological resources as reflected in the Case Study.

		Sufficient evidence of the candidate’s ability in identifying and using human, material, and technological resources as noted in the Case Study. 

		Rich and consistent evidence of the candidate’s ability in identifying and using human, material, and technological resources to perform professional roles and keep abreast of the field’s changing knowledge base as reflected in the Case Study. 





Assessment # 5 – Effects on Student Learning


Documenting Young Children’s Learning and Development – Case Study


ECH 6423

		NAEYC Standard

		Data Report, Summer 2007

		Data Report, Summer 2008

		Data Report Totals, 2007-2008



		

		Unacceptable

		Acceptable

		Exemplary

		Unacceptable

		Acceptable

		Exemplary

		Unacceptable

		Acceptable

		Exemplary



		Standard 2:


 Building Family & Community Relationships

		

		2

		3

		

		5

		2

		

		7

		5



		Standard 3: Observing, Documenting & Assessing to Support Young Children

		

		1

		4

		

		0

		7

		

		1

		11



		Standard 4: 


Teaching & Learning.

		

		0

		5

		

		3

		4

		

		3

		9



		Standard 4: 


Teaching & Learning 

		

		0

		5

		

		3

		4

		

		3

		9



		Tool 2:


Knowledge and Application of Ethical Principles

		

		0

		5

		

		0

		7

		

		0

		12



		Tool  3:


Communication Skills

		

		3

		2

		

		3

		4

		

		6

		6



		Tool  5:


Identifying and Using Professional Resources

		

		4

		1

		

		3

		4

		

		7

		5





Section IV Assessment 5, Narrative, Tool, Data


Section IV: Evidence for Meeting Standards


Assessment 6:  Additional Required Assessment

Family and Child Development Support Plan


ECH 6513 


NAEYC Core Standards:  1, 2, 5,  

Essential Tools: 1, 5



Description of the Assessment and Its Use in the Program:


The purpose of the Family and Child Development Support Plan is to highlight the student’s ability to take information about children and families and create a plan to support a child’s development and to support the child’s family.  It is used to document performance on Standard 1 and 2, and requires the use of Tools 1 and 5.  The assignment is completed during the course, ECH 6513, Developmental Perspectives.  

2.  Description of how this assessment specifically aligns with the   


     standards it is cited for in Section III.  Standards 1,  2, 5 ; Tools 1, 5

Candidates use their understanding of young children’s characteristics and needs, and of multiple interacting influences on development and learning.  This information is used to create environments that are healthy, respectful, and challenging for all children, Standard 1.  Building family and community relationships is achieved as candidates understand and value the important and complex characteristics of children’s families and communities.  Degree candidates use this understanding to create respectful, reciprocal relationships that support and empower families.  Candidates use this understanding also to attempt to involve families in their children’s development and learning. Tool 1, Demonstrating Cultural Competence, is included as candidates learn to value multiple components of diversity and respond appropriately.  Standard 5 is met as candidates follow professional practices and guidelines as they collaborate for the benefit of the child and family, and as they reflect upon the plan developed.  Tool 5, is focused as candidates identify and use professional resources as a part of the support plan.   


3.  A brief analysis of the data findings;


Two years of data are available for this new course offered in 2007 and 2008.  This shows an acceptable knowledge and skill level in collaborating and working for the benefit of children and families.  The results indicate that progress could be made in an effort to impact personal performance of the candidate, and eventually, impact the status of the profession and influence evolution toward a more collaborative partnership approach with families.     

 4.  An interpretation of how that data provides evidence for meeting 


 standards; 


Findings are consistent for Standards 1 and 2, showing the majority of students demonstrating proficiency at the acceptable level.  Standard 5, Reflective Practice, was met 100% of the time at the exemplary level, showing a strength for two consecutive years. Tool 1, demonstrating cultural competence had the same results as did Standards 1 and 2, with the majority of students performing at the proficient level.  Tool 5, professionalism, is met as candidates identify and use professional resources as a part of the family and child support plan.  Tool 5’s outcome was 4 exemplary and 7 acceptable.  

5.  Assessment Tool and Corresponding Data Report follow.  


Assessment # 6 – Additional Required Assessment


Family and Child Development Support Plan 


ECH 6513


		Standard 

		Unacceptable

		Acceptable

		Exemplary/Target



		Standard 1, and  2 


Child Development & Learning;  and Family and Community Relationships


Summary of community characteristics provided 


Standards 1, 2




		Limited summary, unclear picture of the community provided, many demographic variables missing

		Most major demographic variables presented, provides a level of detail that supports later work,  picture of the community may not be complete/leaves a few questions  

		All major demographic variables presented, level of detail informs project answers, clear picture of community provided  






		Standards 1 and 2


Child Development & Learning;  and Family and Community Relationships


Identifies important community characteristics that impact families and children




		Impacts lacking or incorrectly represented

		Major impacts identified but some limited information provided about impacts




		All impacts identified in summary addressed and fully accurate information provided about impacts






		Standard 2

Family and Community Relationships

Approach and interview :


Respectful of family, thorough, 




		Approach does not seem to address family or be respectful; questions will not address necessary information 

		Approach indicates thoughtfulness about  and respect for the family involved, questions address most necessary information (some minor aspects not included)




		Approach is clearly thoughtful and respectful; interview questions address all necessary information 






		Standards 1, 2 

Child Development & Learning; and Family and Community Relationships


Summary of Interview/child and family data




		Summary is limited and major aspects missing or misrepresented

		Summary is acceptable; major aspects included




		Summary is thorough, all aspects addressed and represented clearly






		Standard 1

Child Development & Learning


Child plan – 


Complete, matches data, justified well, able to be implemented; evidence based on best practice recommendations




		Plan is mismatched to data, does not seem to lead to the development of a healthy, respectful, supportive and challenging environment; justifications lacking; not fully compatible with typical settings; recommendations typically do not meet best practice or are evidence-based

		Plan generally matches data, generally leads to healthy, respectful, supportive and challenging environment, most aspects justified with accuracy; for most part ideas can be implemented in typical settings; recommendations are typically best practice or evidence-based and citations included




		Plan consistently matches data, clearly leads to healthy, respectful, supportive and challenging environment,  aspects justified with accuracy, all ideas can be implemented in typical settings; recommendations are consistently best practice or evidence-based and citations included






		Standard 2

Family and Community Relationships

Family Plan


Complete, matches data, justified well, able to be implemented




		Plan is mismatched to data, justifications lacking; not fully compatible with typical settings; recommendations typically do not meet best practice or are evidence-based

		Plan generally matches data, most aspects justified with accuracy; for most part ideas can be implemented in typical settings;


recommendations are typically best practice or evidence-based and citations included




		Plan consistently matches data,  aspects justified with accuracy, all ideas can be implemented in typical settings; recommendations are consistently best practice or evidence-based and citations included






		Standard 5


Professionalism


Reflection 

		Incomplete, does not reflect content of project

		Generally complete; does not fully reflect content of project

		Complete, thoughtful; clearly reflects all project content






		Tool # 1 


Cultural Competence

		Insufficient level of competence in understanding and responding to diversity of culture, language, and ethnicity as evidenced in plan.

		Sufficient level of competence in understanding and responding to diversity of culture, language, and ethnicity as evidenced in plan.

		A high level of competence in understanding and responding to diversity of culture, language, and ethnicity as evidenced in plan.



		Tool # 5


Identifying and Using Professional Resources 

		Insufficient level of skill in identifying and using the human, material, and technological resources needed to perform tasks in the role of the professional and in the development of the plan

		Sufficient level of skill in identifying and using the human, material, and technological resources needed to perform  tasks in the role of the professional and in the development of the plan

		A high level of skill in identifying and using the human, material, and technological resources needed to perform tasks in the role of the professional and in the development of the plan.





Assessment # 6 – Additional Required Assessment


Family and Child Development Support Plan 


ECH 6513


		NAEYC Standard

		Data Report, Summer 2007

		Data Report, Summer 2008

		Data Totals 2007-2008



		

		Unacceptable

		Acceptable

		Exemplary

		Unacceptable

		Acceptable

		Exemplary

		Unacceptable

		Acceptable

		Exemplary



		Standard 1, &  2 


Child Development & Learning;  and Family and Community Relationships




		

		4

		1

		

		5

		1

		

		9

		2



		Standard 1 & 2


Child Development & Learning;  and Family and Community Relationships




		

		3

		2

		

		5

		1

		

		8

		3



		Standard 2


Family and Community Relationships




		

		4

		1

		

		4

		2

		

		8

		3



		Standard 1 & 2 


Child Development & Learning; and Family and Community Relationships




		

		4

		1

		

		6

		0

		

		10

		1



		Standard 1


Child Development & Learning




		

		5

		

		

		5

		1

		

		10

		1



		Standard 2


Family and Community Relationships




		

		4

		1

		

		5

		1

		

		9

		2



		Standard 5


Professionalism


Reflection




		

		

		5

		

		

		6

		

		

		11



		Tool 1:


Demonstrating Cultural Competence




		

		4

		1

		

		5

		1

		

		9

		2



		Tool 5:


Identifying and Using Professional Resources

		

		3

		2

		

		4

		2

		

		7

		4





Section IV Assessment 6, Narrative, Tool, Data


Section IV: Evidence for Meeting Standards


Assessment 7:  Optional Assessment 

Advocacy Public Policy Project 


NAEYC Core Standards:  5 

Essential Tools: 3, 4, 5, 6, 8, 9, 


1. Description of the Assessment and Its Use in the Program;

The purpose of the advocacy assessment is to facilitate the candidate’s role in advocating for issues to enhance the lives of children and families. The assignment requires students to correlate the advocacy efforts with the NAEYC Code of Ethical Conduct. Degree candidates have an opportunity to learn how advocacy works, and to develop products and materials to be used in efforts to improve the lives of others. An Advocacy Position Paper, will be developed based on current theory and research.  Four media products (print, video, audio, etc.) will be developed and presented at the conclusion of the course. A public service announcement, PSA, will be developed along with on advocacy letter following appropriate guidelines.   

2.  Description of how this assessment specifically aligns with the   


     standards it is cited for in Section III.


The primary standard focused in this assessment is Standard 5 which is aligned almost identically with this standard. Growing as a Professional - Candidates identify and conduct themselves as members of the early childhood profession.  They know and use ethical guidelines and other professional standards related to early childhood practice.  They are continuous collaborative learners who demonstrate knowledgeable, reflective, and critical perspectives on their work, making informed decisions that integrate knowledge from a variety of sources.  They are informed advocates for sound educational practices and policies.  Candidates practice ethical responsibility; they develop proficiencies in a variety of advocacy efforts, for example, writing letters, developing brochures, creating audio and/or video products.  A  knowledge of relevant theory and research is needed to appropriately develop positions benefiting children and families.  Candidates have practice in identifying and using professional resources, inquiry and research methods through data collection procedures. Finally, leadership skills are enhanced as a result of these experiences and assignments.    

3.  A brief analysis of the data findings;

Two years of data collection, 2007 and 2008, demonstrated student ability in the area of advocacy. Candidates performed at either the acceptable or exemplary levels on four of eight assessment indicators, and at the unacceptable on an equal number, or on four of eight assessment indicators or items.   

4.  An interpretation of how that data provides evidence for meeting 


 standards; 


The assessment data show needs and skills.  Needs are identified for Tool 3, 5, 6, and 8. The greatest need is Tool 6, using inquiry and investigation skills to investigate advocacy positions. Two of 10 candidates scored unacceptable on this item.  Tool 3 only had one unacceptable performance in the area of communication.  Tool 5 focuses on identification of resources to bring about change as a result of advocacy efforts, and had 1 candidate to score unacceptably.  One candidate scored at the unacceptable level on Tool 8, in the development of multiple products to impact and influence positively, advocacy efforts in behalf of children and families. The greatest strength area was an understanding of advocacy and its connection to the Code of Ethical Conduct.  This strength has been consistent with the previous performance-based assessment findings.  


5.  The assessment rubric and data report form follow.


Assessment # 7 – Optional Assessment


Advocacy Public Policy Project


ECH 6783 


		Standard 

		Unacceptable 

		Acceptable 

		Exemplary 



		Standard 5


Connects advocacy actions to expectations in the Code of Ethical  Conduct

		Addresses Code of Ethical Conduct in a limited manner or not at all

		Includes a generic statement as to how the issue is addressed in the Code of Ethical Conduct




		Provides a clear statement as to why the issue and actions reflect the Code of Ethical Conduct expectations; 






		Standard 5


Work evidences that candidate is an informed advocate for sound educational practices and policies by describing a position that reflects a knowledgeable, reflective and critical perspective on the issue and reflects an informed decision that integrates knowledge from a variety of sources

		Summary of the literature and position advocated is limited; limited evidence is provided that the candidate is informed on the issue, has engaged in reflective and/or critical thinking; limited professional resources are  cited and incorporated into the discussion

		Summary of the  literature and the position advocated addresses how the position represents best/sound practice and policy; summary provides some consideration of other points of view to evidence some critical and reflective thinking; multiple professional sources are cited and incorporated into the discussion




		Summary of the  literature and the position advocated thoroughly discusses how the position represents best/sound practice and policy; summary provides sufficient consideration of other points of view to evidence deep critical and reflective thinking; multiple professional sources are cited and incorporated into the discussion






		Tool 4


Candidates demonstrate in-depth, critical knowledge of the theory and research relevant to the advocacy issue

		The summary provides limited evidence of the candidate’s knowledge of relevant theory and research

		The summary provides acceptable evidence that the candidate has an in-depth and critical knowledge of the relevant theory and research




		The summary provides clear and consistent evidence of the candidate’s in-depth and critical knowledge of the relevant theory and research






		Tool 6


Candidates demonstrate a high level of skill in identifying and using the human, material, and technological resources needed to keep abreast of the field’s changing knowledge base and support their advocacy position.

		The summary provides limited evidence of the candidate’s ability to identify and use resources in support of their advocacy position

		The summary provides evidence of the candidate’s ability to identify and use multiple resources in support of their advocacy position




		The summary provides clear and consistent evidence of the candidate’s ability to identify and use multiple, high quality, professional resources in support of their advocacy position.






		Tool 6


Candidates demonstrate inquiry skills, showing their ability to investigate questions relevant to advocacy position

		The summary provided limited evidence of the candidate’s ability to investigate issues relevant to the candidate’s position




		The summary  demonstrates the candidate’s ability to  investigate critically major issues relevant to the candidate’s position, including opposing views  




		The summary  demonstrates the candidate’s ability to thoroughly and critically  investigate all issues relevant to the candidate’s position, including opposing views  






		Tool 8


Candidates demonstrate competence in articulating and advocating for sound professional practices and public policies by creating multiple advocacy actions that reflect different audiences, professionalism, and standards of excellence for both the content included and the methods used

		The advocacy actions created do not consistently address different audiences, do not meet standards of excellence at even a minimal level and consistently lack professionalism

		At least 3 different advocacy actions are created, including two that are primarily print focused and one that addresses a relevant policy maker or letter to the editor; language and formats are usually professional and acceptable but contain a few errors




		At least 4 different advocacy actions are created, including a letter to the editor of a local/state newspaper, one that is primarily print focused, one that is multi-media, and one that addresses a relevant policy maker; language and formats are consistently professional, appropriate and reflect standards of excellence






		Tool 9


Candidates reflect on and use their abilities and opportunities to think strategically, build consensus, create change, and influence better outcomes for children, families, and the profession.

		The advocacy actions have limited appeal and therefore seem unlikely to build consensus or influence outcomes

		The advocacy actions are persuasive, and likely to build consensus and influence outcomes for children through their professional quality, effective statements, and engaging formats




		The advocacy actions are very  persuasive, and extremely likely to build consensus and influence outcomes for children through their very  professional quality, highly effective statements, and engaging formats






		Tool 3


Candidates possess a high level of oral, written, and technological communication skills, with specialization for the specific professional role(s) emphasized in the program.

		All aspects fo the assignment provide limited evidence of acceptable written, oral and technology skills including during discussion questions and follow up to class discussion – points will be deducted for noticeable errors and for poorly proposed questions or follow up




		All aspects of the assignment provide evidence of acceptable oral, written and technology skills including discussion questions and follow up to class discussion – points will be deducted for noticeable errors and for poorly proposed questions or follow up




		All aspects of the assignment provide evidence of excellent oral, written and technology skills, including discussion questions and follow up to class discussion








Assessment # 7 – Optional Assessment


Advocacy Public Policy Project


ECH 6783 


		NAEYC Standard

		Data Report, Summer 2007

		Data Report, Summer 2008

		Data Report Totals, 2007-2008



		

		Unacceptable

		Acceptable

		Exemplary

		Unacceptable

		Acceptable

		Exemplary

		Unacceptable

		Acceptable

		Exemplary



		Standard 5


Connects advocacy actions to expectations in the Code of Ethical  Conduct




		

		1

		4

		

		2

		3

		

		3

		7



		Standard 5


Work evidences that candidate is an informed advocate for sound educational practices and policies by describing a position that reflects a knowledgeable, reflective and critical perspective on the issue and reflects an informed decision that integrates knowledge from a variety of sources




		

		3

		2

		

		2

		3

		

		5

		5



		Tool 4:


Candidates demonstrate in-depth, critical knowledge of the theory and research relevant to the advocacy issue




		

		3

		2

		

		2

		3

		

		5

		5



		Tool 5:


Candidates demonstrate a high level of skill in identifying and using the human, material, and technological resources needed to keep abreast of the field’s changing knowledge base and support their advocacy position.




		

		4

		1

		

		2

		2

		1

		6

		3



		Tool 6:


Candidates demonstrate inquiry skills, showing their ability to investigate questions relevant to advocacy position




		1

		1

		3

		

		2

		2

		2

		3

		5



		Tool 8:


Candidates demonstrate competence in articulating and advocating for sound professional practices and public policies by creating multiple advocacy actions that reflect different audiences, professionalism, and standards of excellence for both the content included and the methods used




		

		4

		1

		

		1

		3

		1

		5

		4



		Tool 9:


Candidates reflect on and use their abilities and opportunities to think strategically, build consensus, create change, and influence better outcomes for children, families, and the profession.




		

		3

		2

		

		2

		3

		

		5

		5



		Tool 3:


Candidates possess a high level of oral, written, and technological communication skills, with specialization for the specific professional role(s) emphasized in the program.

		

		3

		1

		

		2

		3

		1

		5

		4





Section IV Assessment 7, Narrative, Tool, Data


ASSESSMENT # 1


DEGREE PROGRAM PORTFOLIO

Directions to Students


Please note the rubric for this portfolio is in Attachment Section IV, Assessment 1, Narrative, Tool, Data


This assignment meets all Standards and Essential Tools.  


The purpose of this assessment is for you to document how you, over the course of your graduate study, have mastered the NAEYC professional standards and the program standards reflected in Empowering Teachers as Leaders Conceptual Framework.


The portfolio rubric is organized around the five NAEYC standards.  Your responsibility will be, at the end of the Practicum in Teacher Education course, to present a portfolio which effectively documents the expectations set forth in the attached rubric.  


You will choose your own artifacts to document your mastery of the standards.  You may use artifacts representing projects and other work completed in courses during your graduate program.  You are also encouraged to use examples from your own classroom teaching experiences, to demonstrate a “real world” mastery of the standards.  


It is possible that one artifact may cover several different standards and tools.  That is permissible.  There should be a minimum of at least 8 different artifacts overall; you are not limited to the number of artifacts you use.  Please choose artifacts carefully; artifacts listed should clearly document the identified standards.


Complete the attached form and submit with your portfolio to clearly identify the artifacts to be used to document each standard.  


The portfolio will be evaluated by your Practicum in Teacher Education instructor.  


DEGREE PROGRAM PORTFOLIO


SUBMISSION SHEEET


STUDENT NAME ___________________________________  ASU ID# __________________


DATE: ________________________________  INSTRUCTOR__________________________


		NAEYC STANDARDS

		SUBMITTED ARTIFACTS TO DOCUMENT STANDARD MASTERY



		Standard 1:


Promoting Child


Development and Learning




		



		Standard 2: 


Building Family and Community Relationships




		



		Standard 3:


Observing, Documenting and Assessing to Support Young Children and Families




		



		Standard 4:


Teaching and Learning 




		



		Standard 5:


Growing as a Professional




		



		Tool 1:


Cultural Competence




		



		Tool 2: Knowledge and Application of Ethical Principles




		



		Tool 3 


Communication Skills 




		



		Tool 4


Mastery of Relevant Theory and Research




		



		Tool 5


Skills in Identifying and Using Professional Resources 




		



		Tool 6 


Inquiry Skills and Knowledge of Research Methods 




		



		Tool 7


Skills in Collaborating, Teaching, and Mentoring 




		



		Tool 8


Advocacy Skills




		



		Tool 9 


Leadership Skills




		





SPA Assessment 1 Directions to Students


ASSESSMENT #2

Literature Review and Implementation Project  

Directions to Students 

Please note the rubric for this assignment is in attachment named Section IV, Assessment 2, Narrative, Tool, Data


The Literature Review and Implementation Project meet Standards 3 and 4, Essential Tools 2 and 6


The assignment is designed to facilitate the development of an Action Research Project based on the literature and research findings.  A review of the literature must be conducted initially to determine feasibility of topic of interest.  Following the review, an action plan will be developed for implementation in the culminating experience, Practicum in Teacher Education.  Documenting or demonstrating growth in student performance can occur as a result of changes in the environment, selection of materials, interventions, learning strategies, and any number of other procedures.  Using what you know and have learned about the role of the family, about the impact of the community, and individual student ability, you will design an action research project in which you will implement some identified changes or strategies to positively impact student learning in an academic or content area, appropriate to children’s developmental levels. The Action Research Project must incorporate what you know and have learned about the role of the family, about the impact of the community, and individual student ability, as you attempt to positively impact student learning.


Upon the conclusion of the course, you will have completed a literature review and research plan to be implemented in the culminating experience, Practicum in Teacher Education.  This will culminate in a Research Portfolio. 


The directions for the literature review and for the development and presentation of the action research plan follow: 


· Topic of Interest 
Here you will have a written statement of your topic of interest and why you are interested in that topic. This topic of interest will be related to your job, or a potential career, or it will be related to a current position, to an identified need you see in the school, center, or environment in which you work.  It is suggested that the topic be selected in conjunction with an Early Childhood Faculty Member or Specialty Area faculty member with expertise in a specific area - a content or subject area, for example such as literacy or reading. The faculty member will function as a resource and support for the development and implementation of the plan and will be present for the final presentation of the proposal.  To assist in the identification of a topic, please refer to Chapter 6 – Three Ways to Find a Topic of Interest:  (a) study or evaluate a method used in your work – teaching, counseling, advising, etc.  (b) identify and investigate a problem, or (c) examine an area of interest. 


For Example – Sample  Action Research Projects given in Chapter 12 -The Painter,  Motivating Students to Read, On and Off Task Behavior in a High School Health Class,  Helping Brandon, Writing Workshop, The Social, Emotional, and Academic Adjustment of an Accelerated Elementary Student,    Gender Imbalance in Special Education 




Read Descriptors of Action Research – Chapter 3,  




Read the Beginning, Chapter 6 for help in getting started.  


· Review of Literature 

This will consist of copies of articles or other print material (a minimum of 6 articles for mid-term, remainder for final paper. Read articles and/or book chapters, internet sites, brochures, government documents, etc. about your topic of interest.  This is the Review of the Literature for the Action Research Project.  (Chapter 7 and 16)  


· Keep a research dairy on the articles/chapters/books read.  Post reflections in your research dairy about these readings.  A reflection is more your opinion about the value of the article, chapter, document, pamphlet, etc. with a short summary or brief overview of the topic article, book, etc.  The reflection will indicate whether or not you think this will be useful as you develop your research plan.  


· Complete IRB online training.  ASU’s homepage – link provided on DB in 
Blackboard. 

· Keep a bibliography of all materials read.   You most likely will not use all of these items in your research paper, but you will keep this as documentation of your work.  Use the APA text or print an APA worksheet from online and place in your portfolio/notebook to make your documentation or use of a source in your paper easier.  This will also ensure your bibliographic format is correct.


· Research Plan 


From your readings, develop an idea or a research plan for an action research project that you could implement in your classroom if you are a teacher, with families, parents, your clients, etc.  if you work with adults.   The purpose of the research is to positively impact student learning in an academic or content area.  You must assess and devise a method for achieving this goal.   The research project would be implemented in the Teacher Education Practicum, typically, in the next fall semester.  You develop the plan this semester and implement it in the fall.  This semester, you will decide what type of research project will most likely help you find out more about your topic of interest and positively impact student gains.  

· Decide on a method to collect your data. One way to think about this is the assessment needed to determine the progress or positive gains students may have made in specific areas.  Assessments may be used as a part of the data you collect and in attempts to assess student performance and growth. You also want to identify the specific methods you will use to collect data needed to show student growth.  Examples are given in Chapter 5 -  Observations  - T chart, Frequency Count.  Chapter 7 – Checklist, Log or Journal, Field Notes, Conference, Interviews, Audio and Video tapes, Rating Scale or Rating Checklist, Surveys.     


· Decide on a method to Analyze the Data – Chapter 9.  Present your plan for analyzing the data in writing.  Decide on the most appropriate strategy for analyzing the type of data you collect.   


· Present your research plan in a research paper.  Write and present your findings to the class/group inclusive of the faculty members selected from specialty areas related to the topic of interest.  Chapters 16 and 17. 


Upon the conclusion of this semester you will have a Research Notebook or Portfolio which will include your plan for implementation of an Action Research Project in the upcoming fall semester. 


The Concluding Product for this class will consist of: 

· A proposal for the practicum experience which will be evaluated by a committee of 3 area-related faculty members.  The proposal and final report for the project must include a :




1.  Linkage to current research findings to support choice of the project




2.  Connection of actual project activities to current research




3.  Identification of project activities and a timeline




4.  Documentation of implementation plans



5.  Summary of implementation plans

Final Research Paper will include the following: 


Topic of Interest


Review of Literature 
Research Plan including Data Collection Methods and Data Analysis Method 

Findings, Summary or Conclusions, Implications  

Bibliography 




SPA Assessment 2 Directions to Students


ASSESSMENT #3

Project Approach Plan


Directions to Students


Please note: that rubric from this assessment is in attachment named Section IV, Assessment 3, Narrative, Tool, Data

Meets NAEYC Standard 1, 3, 4 and Essential Tools 1, 4, 5, 7

The purpose of this assignment is for you to design, plan, and implement curriculum experiences designed to enhance student development and learning.  The assignment is to develop a plan for a “Project” based on the Project Approach we have studied, the Constructivist belief, and inclusive of consideration for the families, culture, language and ethnicity of the children you teach.   You will use your current classroom of children, their characteristics, demographics, family situations, and their unique developmental needs, to plan the project.  The project should meet the guidelines provided.   (Students not currently teaching in a classroom will be assigned to a school/center for the development and completion of this assignment.) 

Selection of Topic: 


     Project Topic meets stated criteria with regard to topic selection:  


· Relevant phenomena are directly observable in children’s own environment;


· Within children’s background of experiences;


· Allows for children’s firsthand,  and direct investigation;


· Accessible and readily available local resources;


· Good potential for a variety of representational media – role play, construction, graphic, multidimensional, graphic organizers;


· Opportunities for parental participation and contributions are likely; 


· Sensitive to local culture and culturally appropriate; 


· Potentially interesting to many children or an interest adults consider worthy of developing in children; 


· Related to the curriculum goals of the program, school, and district;


·  Provides ample opportunity to apply basic skills;


· Topic is optimally specific, not too broad or too narrow.   

Project Topic can be extended and expanded to allow for ample time and development with regard to duration of study; the Project Topic should be based on children’s interests as expanded by teachers as needed; and the Project Topic must meet stated criteria with regard to availability of resources;

Phase 1 – Getting Started Includes:


· Children share personal experiences and memories about the topic;


· Children share their knowledge and understanding of the topic through a variety of strategies such as:  dramatic play, drawing, verbal reports, writing, dictating, painting, etc.


· Teachers document children’s understanding through webs, charts, KWHL charts, etc. 

·  Parents are sought to contribute to the project in different and meaningful ways; 


· Children identify questions about the topic which will be used to form study groups; 


Phase 2 – Project in Progress


· Provides opportunities for children to gain new information through firsthand, direct, and real-world experiences;


· Sources of information are primary  - field trips to real settings, events, or talking with people who have direct experience and first hand knowledge about the topic; Primary sources can visit the school, although, the first hand visit to a site provides a better understanding of the topic of study; 


Secondary sources of information include books, relevant educational firms, videotapes, brochures, pamphlets, internet and web-based research and sites;


Phase 2 – Fieldwork


· Field visit planned by teacher and children together; 


· Questions identified prior to trip; 


· People to talk to identified prior to trip; Questions to ask about the topic identified;


· Children carry simple clipboards upon which to take notes and sketch;


During the visit, children count, note shapes and colors, learn new and special words and terminology, figure out how things work, and use all senses to deepen knowledge of the topic;


Phase 3 – Concluding the Project


· Completion of individual and group work;


· Preschoolers (3 and 4) primarily use dramatic play in project construction; 


· K and older discuss in groups to plan for sharing project experiences and learning;


· Visitors are invited to an open house (class next door, etc.) to see children’s work; 


· Children sharing work helps to internalize conceptual understanding;


· Children compare what has been learned with questions identified during 

Phase 1.   

The project should transition to a logical topic of study based on learning that has occurred and subsequent questions; the project should show evidence of extensive teacher preparation, study, and exploration; 

Presentation Format and Requirements 


· Written documentation of the project approach must be submitted inclusive of the initial plan.  

· Each of the three phases, Phase I, II and III, as well as the Selection of the Topic Phase must be clearly presented in written format.  

· Documentation of changes and modifications to the plan, based on children’s responses, interests, and development must also be included with narrative explanations.  

· Authentic artifacts must be presented to document project development, direction, and student learning.  


· Four types of child or student learning goals should be included for development:  Knowledge, Skills, Dispositions, and Feelings identified with code notations – K, S, D, F.    This can be provided in a separate section or noted throughout the project plan document. 

· For preschool children, a focus on horizontal relevance rather than vertical relevance is necessary.  

· A written reflection including your changes in perception and understanding concludes this assignment.  


· A bibliography including Teacher and Child Resources following APA, 5th edition is required.  

· The project organization and presentation, writing and mechanical errors are considered in total evaluation.  

· The completed project will be presented to the group in PowerPoint format.  This can also be posted in Blackboard on Discussion Board as is appropriate.   

SPA Assessment 3 Directions to Students


ASSESSMENT #4

Action Research 

Directions to Students


Please note the rubric from this assessment is in attachment named Section IV, Assessment 4, Narrative, Tool, Data


The Action Research Project meets Standards 1, 2, 3, 4, 5 and Essential Tools 1, 2, 3, 4, 5, 6, 7, 8, 9


The purpose of the capstone experience, the Practicum in Teacher Education, TE 6283, is the focus on performance evaluation.  The field-based practicum serving as a concluding or capstone course, allows you to apply information gained during the course of the degree program, to conduct on-site action research, and to demonstrate competence as a candidate for the master’s degree in Early Childhood Education.  Within this capstone experience, you will apply knowledge and skills gained in the program as you implement an action research plan which will, hopefully, have a positive impact on children’s academic understandings.   


The specific purpose of this assignment is to highlight your ability to positively impact student learning and performance with the implementation of your Action Research Project. As you recall from the Research in Early Childhood course, ECH 6773, in which you developed your plan, documenting or demonstrating growth in student performance can occur as a result of changes in the environment, selection of materials, interventions, learning strategies, and any number of other processes or procedures. You used what you had learned about the role of the family, about the impact of the community, and individual student ability, to design an action research project in which you implemented specific changes or strategies to positively impact student learning in an academic or content area. Now it is time to implement this research project, documenting the outcome of your efforts.  

The following schedule must be followed: 


Week 1:   Organization meeting with students and practicum advisor to address policies and procedures.


Weeks 2 – 13:  Implementation and evaluation of the practicum project;

Weeks 2 – 13:  A minimum of one site visit by the practicum advisor.

Weeks 2 – 13:  Weekly postings on Blackboard consisting of status reports or weekly updates;  

Weeks 14 – 15:  Presentation of projects to class members as well as to a team of early childhood faculty and/or specialty area faculty members, as is appropriate.  Submission of the final product in writing; 

The Concluding Product – The Action Research Project – will include:   



1.  Linkage to current research findings to support choice of the project




2.  Connection of actual project activities to current research




3.  Identification of project activities and the timeline followed



4.  Documentation of implementation strategies and procedures


     5.  Presentation of student performance, growth, changes 



5.  Summary and Conclusions  


6.  Reflection on the outcome of the project and recommendations for next 


     steps or future research.

You will present your research project and the findings to your peers and a team of faculty on the identified dates.  


SPA Assessment 4 Directions to Students


ASSESSMENT # 5

Case Study 

Directions to Students


Please note that the rubric for this assessment is in Attachment Section IV, Assessment 5, Narrative, Tool, Data.


Meets Standards 2, 3, 4 and Essential Tools 2, 3, 5.


THE CASE STUDY 

Your case study should begin with questions you have about the identified child’s learning and development.  You should then develop a plan to document the child’s learning and development and the contextual influences on the child’s development.  Lastly, your case study should include recommendations for the child, based upon the evaluation of your assessment data.


As you develop assessments, collect data from the child and family, plan interventions and reflect upon the processes, keep in mind appropriate ethical considerations for working with children and families (NAEYC Code of Ethical Conduct).  


The following is an example of a multidisciplinary case study for a child evaluation.  This has more formal assessments than you are likely to use, however, it provides some guidance, especially for a case study of children in primary grades.  http://www.therapistfinder.net/journal/sped/case.html.  While each case study will be different based upon the child and the context; your outline should follow the basic format provided:


Introduction


Description of the child and the questions which focus the case study

Ecological Context


· Family Interview discussion

· Ecological Context Assessment discussion

· Summary of the contextual factors which influence the child’s learning and development

· Summary of efforts to develop partnership approach with family

Child’s Learning and Development Summary

· Cognitive Development (include academic subjects as appropriate)

· Language Development


· Social Development


· Emotional Development


· Physical Development


· Adaptive Development


For each area of learning and development, use a meaningful mix of assessments, including running records, anecdotal records, checklists/rating scales, work samples, more formal assessment, and other assessment data you may have generated.  Include the assessments you used and their results in the Appendices.   You may consider using some of the assessments included in your text if they are appropriate for your child.


Write a thorough summary of the data.  Address each developmental domain.  The summary should clearly reflect the assessment data collected.  Describe the assessments chosen, why these assessments were chosen (include purpose), and how the data from the assessment contributes to the developmental summary.  


Recommendations/Intervention

Based upon your original questions and your assessment of the child’s overall development and ecological context, what recommendations or interventions would you suggest for the child?  Why or what data supports these choices and why are these choices appropriate for the child?  What teaching strategies and approaches are appropriate for this child and why? 

Appendices

The appendices should include the original assessment forms and the data from your assessments.  To be included:


· Family Interview


· Include health history information


· Child’s Ecological Context assessment


· Review of the physical and social environment in which the child lives 

· Child Assessments


· Arranged in a cogent order


For each assessment provide (as appropriate) the following:


· If you have used or adapted an existing assessment, the source of the assessment (full bibliographic reference)

· If you have created the assessment, any references you used to create the assessment


A complete report, documenting all required components of the case study is required with due dates as noted in the syllabus.  

SPA Assessment 5 Directions to Students


ASSESSMENT #6


Family and Child Development Support Plan


Directions to Students


Please note: that rubric from this assessment is in attachment named Section IV, Assessment 6, Narrative, Tool, Data


This assessment is used to document your performance on Standards 1, 2, and 5, and Tools 1,5


The purpose of this assignment is to highlight your ability to take information about children and families and create a plan to support both a child and the child’s family.  You will need to have access to a family with a child between birth to just completed 3rd grade.  Preferably, this will be a family that you do not have close ties to, so that completing the Family Resource Map is a learning experience for you both in doing the activity and in the findings.


PREPERATION:


Access census data about the city/county the family lives in (www.census.gov); the American Community Survey can be helpful if the community is included.  Use the National Center for Educational Statistics Common Core of Data to find out information about the local school district.  


Read “Mapping Family Resources and Support” (available in the course documents section.  Review “Early Childhood Development in Social Context” (url is on the syllabus).  


Refer to the attached rubric for specific expectations for performance.


PROJECT:


1. Using the Census data, NCES data, and other data sources that may be available, write a description of the community in which the family lives (you may choose city/town/county designations, as appropriate to the family’s location and the level of data available).  Include your citations.


2. Highlight characteristics of the community that are likely to impact the family and child (economic, education, etc.).  What are the characteristics, what are the potential impacts?


3. Based on your knowledge from above, and the course readings, create an interview for the family that will include gathering information about the child and his/her development, and a Family Resource Map.  Discuss what actions you will take to create a positive relationship the family; why did you choose these options?  Provide a copy of your approach to the family relationship and the family interview.  The interview should inform you as to how you can create a family resource map and the family’s perception of their child as an individual and the child’s development.


4. Summarize your interpretation of the family’s perception of their child and the family resource map.  Are any of the impacts discussed in Section 2 apparently impacting the family and child?  Which ones and how?  Address cultural and SES aspects of the family/community.  


5. Using both the demographical information discussed in Sections 1 and 2 and your summary in Section 4, create a Support Plan for the child and the family.  Recommendations should be either evidence-based or best practice; citations are required.


a. For the child: make specific recommendations that would be appropriate for the child’s teacher in an early care and education or public school program.  What should the teacher consider to create a healthy, respectful, supportive, and challenging for this particular child?  Connect your recommendations to your answers in Sections 1, 2 and 4.  What evidence do you have for your recommendations (include references).  

b. For the family: make specific recommendations for how an early care and education teacher could create and maintain a respectful, reciprocal, partnership relationship with the family – include the “why” of your thinking.  What resources would you recommend to further support the family?  What resources and support could be provided to the family to help them better support their child’s development?  

6. Write a reflection on this experience.  What have you learned about understanding community characteristics and family characteristics?  How useful did you find the Family Resource Mapping exercise?  What information do you wish you had collected (if any) in addition to what you collected?  What information was not useful?

SPA Assessment 6 Directions to Students


ASSESSMENT #7


Advocacy Assignment

Directions to Students

Please note that the rubric is available in the attachment Section IV, Assessment 7, Narrative, Tool data

This assessment/assignment meets Standard 5 and Essential Tools 3, 4, 5, 6, 8, 9.


Choose a state or federal level issue (not a local issue) related to sound educational practice and policy in the arena of early care and education (remember that education can be broadly considered with this age group).


The attached rubric clearly identifies what the expectations are for target, acceptable and unacceptable levels of performance.  Target typically would be (for 10%) 9.5 – 10 points; acceptable between7.5 and 9.5 points, and unacceptable 7.5 points and below.


Write a summary of how advocating for your issue is an expectation within the Code of Ethical Conduct.  (Section A, H)


Write a 5 page (minimum) paper that researches your issue.  A good advocate can provide arguments to “the other side,” so this component should also be addressed in your discussion.   Include current theory and research that are relevant and incorporate the citations into your document.  (Sections B, C, D, E, H)


Create 4 DIFFERENT advocacy actions : one a letter to the editor of a local/state newspaper, one primarily visual (such as a brochure, poster, flyer), one multimedia (such as a recorded public service announcement or video); and one an advocacy letter (with appropriate format and content) to an appropriate policy maker for the identified issue.  (F, G, H)


The better part of the last 2 weeks of class will be used for individuals to virtually present their summary and advocacy actions, then guide the online discussion with a minimum of 3 relevant questions to guide discussion.  Consider a “virtual” 15 minute presentation on your topic with the paper and the 3 advocacy actions and then approximately 15 minutes for discussion for a total of 30 minutes for each student (30 x 4 = 120); that will be your class assignments for those days.   


SPA Assessment 7 Directions to Students i


8. Grade levels® for which candidates are being prepared

(1) e.g. Early Childhood; Elementary K-6

9. Program Type
Advanced Teaching
First teaching license
Other School Personnel
Unspecified

N

10. Degree or award level
Baccalaureate

Post Baccalaureate
Master's

Post Master's
Specialist or C.A.S.
Doctorate
Endorsement only

T

11. Is this program offered at more than one site?
§ Yes

§ No

12. If your answer is "'yes" to above question, list the sites at which the program is offered

13. Title of the state license for which candidates are prepared

INA

14. Program report status:
§Initial Review

5 Response to One of the Following Decisions: Further Development Required, Recognition with
Probation, or Not Nationally Recognized

g Response to National Recognition With Conditions

15. State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable
state licensure test for the content field, if the state has a testing requirement. Test information and
data must be reported in Section I11. Does your state require such a test?

§ Yes
g No



SECTION I - CONTEXT

1. Description of any state or institutional policies that may influence the application of NAEYC
standards. (Response limited to 4,000 characters)

The Master of Science in Early Childhood Education is an advanced degree appropriate for individuals
holding initial licensure in early childhood education. The advanced degree extends the framework of
basic understanding, expanding the candidate’s knowledge and ability to influence the field. The
advanced degree exposes the candidate to the profession from varied perspectives while requiring the
identification of a specialty area for in-depth focus and study. Upon completion of the degree,
candidates are better prepared to actively address the needs of the field, to serve in multiple capacities,
to facilitate the development of the family and the child, and to continue to expand the knowledge base
of the profession through research and practice.

The Master’s degree builds upon initial licensure obtained at the undergraduate level for grades P — 4.
Initial licensure is a requirement for admission to the MSE degree program. Because students have
successfully completed the appropriate PRAXIS exams for initial licensure, no new assessments are
required.

Significant changes have occurred within the state in recent years, impacting the status of early
childhood education. As a result, modifications to the MSE degree became necessary to maintain
relevance. The implementation of state-funded preschool programs has resulted in growth and created
unique needs. The State of Preschool 2007 (Barnett, 2007) provides an overview of preschool education
in America and reports steady increases in state funding for preschools in Arkansas. State-funded
preschool programs are available for three-and four-year-old children in families below 200% of the
federal poverty level, who live in school districts that are in school improvement status, or in which at
least 75% of the children perform poorly on state benchmark exams in math and literacy. In a national
comparison of state-spending, Arkansas ranks 15th in program access for four-year-olds and fourth in
access for three’s. One hundred percent, or all 75 counties in Arkansas, provide state-funded preschool
programs to at-risk populations. In addition to the increase in quantity of programs, efforts have been
made to ensure quality. Barnett (2007) indicates that in the area of program quality, Arkansas scored 9
out of 10 on the Quality Standards checklist targeting such factors as staff qualifications, staff salary,
ratios, early learning standards, and program access. In public school programs, one lead teacher with a
bachelor’s degree in Early Childhood Education and a P — 4 license, is required for every three
classrooms. In non-public school, state-funded programs, the Bachelor’s degree in ECE or Child
Development is required for the lead teacher.

Along with this increase in classroom teaching positions has been an increase in career opportunities in
related areas. A plethora of positions including program managers, administrators, parent coordinators,
grant writers, resource and referral staff, trainers, program evaluators, technical assistance staff, higher
education instructors, program monitors and staff mentors, CDA instructors and advisers, and many
more are now available within the state. Many of these positions require training beyond the basic
undergraduate degree level.

To better provide a population of individuals ready and capable to lead the state in its efforts toward
enhancing early childhood, and to continue to provide K — 4th teachers, the Master’s degree was revised
and became available for candidates in fall, 2006. The changing dynamics of the state provided an
opportunity for subsequent changes to strengthen the degree program and to identify specialty areas for
degree candidates further enhancing ASU’s ability to meet NAEYC standards. ASU’s intent has been
and continues to be, meeting the needs of the population it serves, the state, educational programs, and
most importantly, the children and families.

2. Description of the field and clinical experiences required for the program, including the
number of hours for early field experiences and the number of hours/weeks for student teaching or
internships. (Response limited to 8,000 characters)



Although all MSE degree candidates hold the licensure for P — 4 in Arkansas, and most are practicing
professionals, field experiences are an important component of the degree plan. Field experiences, with
an opportunity to focus on concepts presented in specific courses and field experiences to focus on
development of the individual within the context of the specialty areas, are necessary to complete the
goals of the MSE in Early Childhood Education. To effectively prepare individuals to serve and to
provide leadership within professional capacities, a variety of field experiences are utilized. A
culminating, capstone field experience requires candidates to create and implement a plan leading to
change, and impacting developmental outcomes. A portfolio showing the degree candidates’ growth
over time documents, in part, this capstone experience.

Because degree candidates are primarily practicing professionals, it is believed that the candidates, the
students they teach, and the families with whom they work, can benefit from implementation of field
experience requirements in each individual’s work setting. Research suggests this scenario will more
likely lead to consistent and long-term change. For that reason, degree candidates are expected to utilize
the classroom, or work site, for implementation of field experience requirements when possible.
However, when a specific assignment cannot be implemented, or if an individual is a full time student,
alternative sites will be identified by the instructor to most advantageously achieve the goals of the field
experience component. Field experiences are organized into three categories: Core Experiences, Major
Experiences, Specialty Area Experiences.

Core Experiences

Core experiences provide an opportunity for candidates to experience and embrace core values essential
to a practicing professional in any arena of early childhood education. Individuals teaching in the
classroom, working primarily with parents and families in outreach programs, program administrators,
community college instructors, mentors and program monitors, need a basic understanding of the
theoretical framework of the educational domain. A variety of field experiences are utilized to transition
theoretical understanding to application in a practical setting. At the basic understanding or core level,
these consist of:

(1) Implementation of an action plan helping the teacher or professional connects families from
culturally diverse backgrounds to the school, classroom, or community;

(2) Implementation of intentional teaching models with appropriate pre-assessments, learning
experiences, and post assessments to determine student growth and developmental gains;

Core field experiences are designed to ensure in-depth knowledge and understanding of the application
of learning theories in a classroom setting, skill in teaching and assessing, a high level of competence in
understanding and responding to diversity of culture, language, and ethnicity, and skill in working
collaboratively with other adults to ensure positive gains for children and families.

Major Experiences

Major field experiences reinforce basic principles of child growth and development, while helping
individuals achieve a higher degree of understanding. Field experiences for this component of the degree
plan target important values and concepts generic to all individuals practicing within the profession,
regardless of the capacity or role. Major field experiences include: child development within the context
of the family and environment, documentation of growth and development through assessment,
curriculum planning and individualization, and development of the individual as an advocate and leader
of the profession. Major experiences include:

(1) Observations and interviews for a case study of an individual child within the context of the home,
school, and community environment;

(2) Implementation of an assessment analysis project in which informal and formal assessments are
utilized to assess growth and development and to provide recommendations to positively impact
learning and change;

(3) Interactions with a family, child, and pertinent professionals, in the development of a support plan in
consideration of community characteristics, family characteristics, culture, socio-economic status, and
language.

As a result of these field experiences, degree candidates will be more informed, more confident, a




tronger advocate for the profession and leader in promoting policies and practices enhancing the
onstituency served. Major field experiences develop skills of multiple communication tools, and
trategies to facilitate change and positively influence children and families. The intent of the major field
Xperience is to provide a venue to enhance the degree candidate’s ability to work collaboratively with
ther professionals and adults for the benefit of the child and family.

pecialty Area Experiences

he final field experience component occurs in the specialty areas. The MSE in Early Childhood
Education allows individuals to focus efforts in one of four specialty areas in which unique field
xperiences are provided: Administrator Specialty, National Board Specialty, Master Teacher Specialty,
nd the Early Literacy Specialty.

Each specialty area includes a Practicum in Teacher Education, designed to bring the entire experience
ogether in a culminating event. This capstone experience consists of the implementation of an Action
Research project, developed in the course, Research in ECE. The plan is related to a student’s chosen
pecialty area and is designed to impact learning and development. The field experience placement for
racticum is the individual’s classroom, school, child care program, or work site, as is appropriate. For
he very small number of individuals who may be full-time students, a placement site is identified for the
racticum experience and implementation of the action research plan. The TE practicum is a one
emester or 16 week experience. A minimum of 65 clock hours, or one and one-half the number of hours
or a lecture class is required for a practicum. In most instances, degree candidates require much more
han the minimum hours for implementation of the action research project.

pecific field experiences for each Specialty Area follow:

1) Administrator Specialty: Observations using: ECERS, ITERS, and PAS, each with analysis and
eflection questions.

2) National Board Specialty: Implementation of lessons documented in a portfolio, a written narrative,
ideotape, and artifacts of student work showing change;

3) Master Teacher Specialty: Observations using three data collection and evaluation techniques
including a videotape of a student intern or teacher. Observations for development of a supervisory
rocess of a student intern including a videotape of a supervisory session, and observations for the
urpose of conducting a comprehensive Pathwise Evaluation;

4) Emergent Literacy Specialty: Directed observations of children who are ELL, and who are in low

ES backgrounds; observations for literacy comparison of a preschool and first grade class.
Implementation of an author/illustrator study in a classroom setting.

Il degree candidates complete the common core experiences, the common major experiences and the
xperiences within one selected specialty area. Hours needed to complete identified field experiences
ary according to the individual nature of the assigned or selected task. The cumulative impact of course
ontent and field experiences results in a degree candidate with a broad background of information and
in-depth specialization and competence in an area relevant to the candidate’s current work or future
oals.

3. Description of the criteria for admission, retention, and exit from the program, including
required GPAs and minimum grade requirements for the content courses accepted by the
program. (Response limited to 4,000 characters)

Graduate School Admission Requirements:

To be granted unconditional Admission Status in the Graduate School, applicants must have:

1. Submitted application for admission.

2. Earned a baccalaureate degree from an accredited institution (or its equivalent).

3. Achieved a minimum cumulative undergraduate GPA of 2.75 on a 4.00 scale or a 3.00 GPA on the
last 60 hours.

4. Achieved a minimum 3.00 GPA on any previous graduate courses.




. Submitted official transcripts from each college or university.

onditional Admission Status - An applicant who fails to meet any of the above requirements must have:

. Submitted official transcripts from each college or university.

. Achieving a minimum cumulative undergraduate grade point average of 2.50 on a 4.00 scale or a 2.75
PA on the last 60 hours for admission into a graduate program or for admission as a non-degree student
see "Admission as a Graduate Non-degree Student™).

Department of Teacher Education, MSE in ECE Admission Requirements:

tudents seeking admission into the Master of Science in Education degree program in Early Childhood
Education must meet the admission requirements of the Graduate School. In addition, applicants must
ave completed a minimum of 18 semester hours of professional education courses including the
equirements for a valid teaching certificate based on a four year teacher education program.
Unconditional Admission:

In addition to Graduate School criteria, academic proficiency must be established through satisfaction of
ither of the following:

minimum cumulative undergraduate grade point average of 3.00 (or 3.25 on the last 60 hours of
ndergraduate work) and a raw score of at least 30 on the Miller Analogies Test (MAT) or a minimum
core of 790 on the combined verbal and quantitative sections of the Graduate Record Examination
GRE), or

minimum cumulative undergraduate grade point average of 2.75 (or 3.00 on the last 60 hours of
ndergraduate work) and a raw score of at least 35 on the MAT (or a minimum score of 820 on the
ombined verbal and quantitative sections of the GRE).

Conditional Admission

In addition to Graduate School criteria for conditional admission, academic proficiency must be
stablished through satisfaction of one of following:

he total undergraduate GPA is 2.50 and when the undergraduate GPA is multiplied by 10 and then
ultiplied by the MAT score the total is at least 600 (GPA X 10 X MAT = 600), or

he total undergraduate GPA is 2.50 and when the undergraduate GPA is multiplied by the GRE score
he total is at least 1850 (GPA X GRE = 1850).

Retention Procedures: Graduate Student Adviser - Notification of admission to the Graduate School will
include assignment of an adviser. Graduate advisers are responsible for helping students plan a unified
nd balanced program of graduate work adapted to the students’ particular interests, needs, and abilities,
nd directed toward the students’ field of specialization or advising on non-degree status matters. No
rade below “C” will be accepted for graduate credit.

Exit Requirements: Successful completion of the identified courses, field experience components, and
egree hours for the Core, Major, and selected Specialty Area. Completion of the capstone experience,
he Practicum in Teacher Education, in which degree candidates, reflecting on the entirety of the
rogram, select personal works designed to show an understanding of content areas appropriate for the
racticing professional at the advanced level. Implementation of an Action Research project within the
racticum experience provides the final opportunity to show the ability to positively impact student
rowth, learning and development. The Degree Program Portfolio documents the candidate's
erformance in meeting program and course goals inclusive of NAEY C standards and tools and
oncludes the exit requirements for the MSE in ECE.

4. Description of the relationship @of the program to the unit's conceptual framework.
(Response limited to 4,000 characters)

amework, Empowering Teachers as Leaders, for the MSE in Early Childhood Education. This
ramework gives guidance and direction to three different master’s degree programs within the

t the graduate level, the Department of Teacher Education provides the advanced conceptual
fr
f



epartment, one of which is ECE. The framework consists of four major strands: Strengthening
edagogy, Embracing Diversity, Reflective Decision-Making, and Professional Community
ollaboration. These strands reflect NAEYC’s Advanced Professional Preparation Core Standards and
Essential Tools. Degree candidates, upon the completion of the MSE in ECE, will have gained
nowledge and skill in each of these strands and will be better prepared to meet the needs of the
opulation served.

trengthening Pedagogy: Master’s level candidates engage in strengthening pedagogy by providing
leadership in the development, implementation and evaluation of learning experiences. Consistent with
tandard 1, 4, and Essential Tools 4,5,6,7, this strand is built on the foundation of widely accepted
heories of development. The research provides guidance in understanding and applying appropriate
heories which capitalize upon the developmental characteristics of all learners and which support
instructional choices to maximize growth and learning. Interdisciplinary knowledge, connections
etween curriculum areas and prior knowledge, effective instructional practices, the role of the mentor,
nd a student-centered, positive learning environment are cornerstones of this strand.

Embracing Diversity: The master’s level candidates embrace diversity by creating a positive learning
nvironment that reflects an in-depth understanding of the structural factors that impact the lives of
tudents. Reflecting the core values of Standards 1,2,3,4 and Essential Tools 1, 2, this strand has as its
oundation, understanding and demonstrating sensitivity to structural factors within society that affect
he learning environment such as gender, race, social class, ethnicity, ability, sexual orientation, age, and
eligion. Building positive and productive relationships between schools, families and communities,
lanning and selecting materials and creating classroom climates are focused in this strand. Creating a
learning environment that facilitates an ongoing discourse on issues of diversity that affect a school
ulture in order to meet the changing needs of all children is a key outcome for candidates.

Reflective Decision Making: The Master’s level candidates employ reflective decision making to
nhance professional performance. Reflecting the core values of Standard 3, Tools 6,7, this strand
mphasizes effectiveness in regard to instructional practice, appropriate instructional materials and
ssessments, utilizing evidence based on rational strategies to meet the needs of all learners. Reflection
or the purpose of determining the impact of developmental and cultural background and the role on
learning are key components.

rofessional Community Collaboration: The Master’s level candidate demonstrates a commitment to
uality of education while improving skills critical to collaborating in professional communities which
include family, school, and the broader community. This strand correlates to Standards 2, 4, 5, and Tools
, 8, 9. Master’s level candidates will model community collaboration by application of appropriate
esearch, demonstration of a high level of skill in identifying human, material, and technological
esources necessary to be effective within the professional role. Demonstrating ability to work
ollaboratively and effectively with stakeholders, applying ethical guidelines to public policy and
dvocacy issues to promote more caring, just equitable communities of service to students and families,
sing opportunities to build consensus, create change and influence better outcomes for children,
amilies, and the profession are desired outcomes.

(2): The response should describe the program's conceptual framework and ondicate how it reflects the unit's conceptual framework.

5. Indication of whether the program has a unique set of program assessments and their

relationship of the program’s assessments to the unit's assessment system(3). (Response limited to
4,000 characters)

For the MSE in ECE, the graduate school at the university level, provides the structure and guidelines
for Master’s degree programs. This degree does not lead to licensure; therefore, there is no unit
assessment system. However, there are important checkpoints and assessments in place throughout the
degree plan. The entry point begins with application to the Graduate School which is first reviewed to
ensure all requirements have been met for Unconditional or Conditional admission status. Requirements



or admission to the Graduate School were described in Section I, 3. Approved candidate files are
ubmitted to the Assistant Chair of the Department of Teacher Education who assigns an adviser. The
dviser will review the application to determine if the individual meets departmental program admission
equirements. The adviser signs an adviser form and returns it to the graduate school. The Graduate
chool then informs the student of his or her admission status. If a student is accepted into the degree
rogram, he or she must schedule an appointment to meet with the assigned adviser. A degree candidate
annot register until an adviser has cleared the advising hold, helping to ensures retention and success.

n important part of the retention and advising process is the identification of a chosen Specialty Area
or the degree candidate. This requires thought, discussion, reflection, and may be an evolving process as
he degree candidate grows and develops within the context of the academic program.

o0 remain in the program, students must maintain required GPA standards. The GPA review is
ompleted each semester by the graduate school, who informs the student of problems. Ongoing
onsultation also occurs with the adviser as the next enroliment period is planned. A rotation of courses
is posted on the TE website, http://teachered.astate.edu. The courses are structured to ensure that degree
rogram standards are met.

wo concluding assessments help determine students’ readiness for program completion. These two
ssessments are the Degree Program Portfolio and the Action Research Project, both of which are,
pically, completed in the TE 6283, course, Practicum in Teacher Education. As the degree candidate
roceeds through the program, he or she will document mastery of program standards, core standards

nd essential tools. This documentation culminates in a portfolio presented in the concluding capstone
xperience, TE 6283. During this practicum, students also implement a concluding project, the Action
Research Project, for which a plan was previously developed in the course ECH 6773, Research in Early
hildhood Education, with input from the Specialty Area professor(s). A team of at least two faculty
embers, facilitate and approve the development of the Action Research Plan, and are present for the
alumniating presentation. If appropriate and possible, a major professor of the Specialty Area
articipates in the development of the plan and is a present for the concluding presentation. The
Instructor of the TE Practicum and the degree candidate’s adviser form the team responsible for the
eview of the Degree Program Portfolio. In the event the instructor and adviser are the same, an
dditional major faculty member in early childhood education will assist in the review.

0 exit the program, the degree candidate submits an “Intent to Graduate Card,” and the adviser submits
o0 the Graduate School, a completed degree plan checksheet, and a course substitution form if necessary.
he Instructor of the Practicum course notifies the Graduate School of individuals who have successfully
ompleted the exit requirements of the Degree Program Portfolio and the Action Research Project. These
rocedures, along with the successful completion of coursework, conclude the assessments and
heckpoints for the MSE in Early Childhood Education.

<

(3) This response should clarify how the key accessments used in the program are derived from or informed by the assessment system that the unit
will address under NCATE Standard 2.

6. Please attach files to describe a program of study that outlines the courses and experiences
required for candidates to complete the program. The program of study must include course titles.
(This information may be provided as an attachment from the college catalog or as a student
advisement sheet.)

MSE, ECE, Program of Study Checksheet

See Attachments panel below.

7. This sytem will not permit you to include tables or graphics in text fields. Therefore any tables
or charts must be attached as files here. The title of the file should clearly indicate the content of
the file. Word documents, pdf files, and other commonly used file formats are acceptable.



8. Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the
program, beginning with the most recent academic year for which numbers have been tabulated.
Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate
routes, master's, doctorate) being addressed in this report. Data must also be reported separately
for programs offered at multiple sites. Update academic years (column 1) as appropriate for your
data span. Create additional tables as necessary.

Program:

Advanced Early Childhood Education - MSE

_ # of Cand_idates # of Program
Academic Year Enrolled in the | %)
Program Completers
2005-2006 12 6
2006-2007 14 1
2007-2008 22 4

() NCATE uses the Title 11 definition for program completers. Program completers are persons who have met all the requirements of a state-approved
teacher preparation program. Program completers include all those who are documented as having met such requirements. Documentation may take the

form of a degree, institutional certificate, program credential, transcript, or other written proof of having met the program's requirements.

9. Faculty Information
Directions: Complete the following information for each faculty member responsible for
professional coursework, clinical supervision, or administration in this program.

Faculty Member Name Beverly Boals Gilbert
Highest Degree, Field, &
University(s)

Assignment: Indicate the role
of the faculty member(®
Faculty Rank(") professor

Tenure Track b YES

Ed.D. , Early Childhood Education, University of Mississippi

faculty (primarily ECE)

Scholarship(s), Leadership in

Professional Associations, and Presented at the NAEYC Annual conference the last 3 years Program coordinator

Service®-Li 3 mai for state Early Care and Education Direct certificate Graduate coordinator for
ervu_;s _.Llst.upr;co maéor MSE in Early Childhood Education and MS in Early Childhood Services which
SOMITISUITRIE [ Ue peit included leading the graduate program redesign

years(10)

Teaching or other Clinical supervision of graduate practicum and interns in public school preschool
professional experience in P- |and primary settings; Coordinate/supervise Field 11 in community based and

12 schools@D public school prekindergarten programs

Faculty Member Name Dianne Lawler Prince

Highest Degree, Field, &
University(s)

Assignment: Indicate the role
of the faculty member(®
Faculty Rank(") professor

Tenure Track b YES

Ed. D., Early Childhood Education, Peabody College of Vanderbilt University

department chair




Scholarship(s), Leadership in
Professional Associations, and
Service®:List up to 3 major
contributions in the past 3
years(10)

Secretary, Association for Childhood Education International Executive Board,
2005-2008 Presented at the Association of Teacher Educators annual conference
2007, 2008 Presented at the Annual Academic Chairperson Conference, 2008.

Teaching or other
professional experience in P-

12 schools1)

ASU Professional Development School Partnership Council Executive Committee
2006 - 2008

Faculty Member Name

Joanna Grymes

Highest Degree, Field, &
University(s)

Ph.D., Family and Child Development, Virginia Tech

Assignment: Indicate the role
of the faculty member(®)

faculty (primarily ECE)

Faculty Rank(")

associate professor

Tenure Track

b YES

Scholarship(s), Leadership in
Professional Associations, and
Service®:List up to 3 major
contributions in the past 3
years(10)

Chair, Traveling Arkansas' Professional Pathways (TAPP) Steering Committee
(previously the Arkansas Early Childhood Professional Development Steering
Committee) 2003 - present Presented at the NAEYC Annual Conference past 3
years Advisory Committee Member (governing body), The National Registry
Alliance since 2006

Teaching or other
professional experience in P-

12 schools1)

Supervise graduate practica students in community and public school preschool
programs Work sampling system mentor (on site) for state funded
prekindergarten programs Professional development on Ounce and Work
Sampling System assessments for state funded prekindergarten program staff
Professional development on Social Emotional Learning for state funded
prekindergarten program staff

Faculty Member Name

Marci Malinsky

Highest Degree, Field, &
University(s)

Ph. D., Curriculum and Instruction, University of New Orleans

Assignment: Indicate the role
of the faculty member(®)

faculty (primarily ECE)

Faculty Rank(")

associate professor

Tenure Track

b YES

Scholarship(s), Leadership in
Professional Associations, and
Service®:List up to 3 major
contributions in the past 3
years(10)

Presented at American Education Research Association annual conference 2008
Presented at Southern Early Childhood Association annual conference 2006
Article published in PlayRights; 2006

Teaching or other
professional experience in P-

12 schools1)

Supervise Field 111 and interns in K 4 public schools Current Arkansas licensure:
Elementary Education (1-8)

Faculty Member Name

Zelda McMurtry

Highest Degree, Field, &
University(s)

Ed.D., Instruction & Curriculum Leadership with Early Childhood Education
Emphasis; University of Memphis




Assignment: Indicate the role
of the faculty member(®)

faculty (primarily ECE)

Faculty Rank(")

assistant professor

Tenure Track

b YES

Scholarship®), Leadership in
Professional Associations, and
Service®:List up to 3 major
contributions in the past 3
years(10)

Presented at American Education Research Association annual conference 2008
Presented at Southern Early Childhood Association annual conference 2006
Article published in PlayRights; 2006

Teaching or other
professional experience in P-

12 schools1)

Supervise Field 111 and interns in K 4 public schools Current Arkansas licensure:
Elementary Education (1-8)

Faculty Member Name

Stephanie Davidson (05 — 07)

Highest Degree, Field, &
University(s)

Ph.D., Early Childhood Education, Mississippi State University

Assignment: Indicate the role
of the faculty member(®)

Faculty

Faculty Rank(")

Assistant Professor

Tenure Track

b YES

Scholarship®), Leadership in
Professional Associations, and
Service®:List up to 3 major
contributions in the past 3
years(10)

» Presented at the NAEYC Annual Conference 2 years « Presented at the
Arkansas Early Childhood Association Annual Conference 2 years ¢ Presented at
the Southern Early Childhood Education Annual Conference 2 years

Teaching or other
professional experience in P-

12 schools1)

Field 11 supervision in community based and public school prekindergarten
programs

(5) e.g., PhD in Curriculum & Instruction, University of Nebraska.
(6) e.g., faculty, clinical supervisor, department chair, administrator
(7) e.g., professor, associate professor, assistant professor, adjunct professor, instructor

(8) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school

personnel.

Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current
research findings in new settings. Scholarship further presupposes submission of one's work for professional review and evaluation.

(9) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are
consistent with the institution and unit's mission.

(10) e.qg., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program.

(112) Briefly describe the nature of recent experience in P-12 schools (e.qg. clinical supervision, inservice training, teaching in a PDS) indicating the

discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

SECTION Il - LIST OF ASSESSMENTS

In this section, list the 6-8 assessments that are being submitted as evidence for meeting the
NAEY C standards. All programs must provide a minimum of six assessments. If your state does not
require a state licensure test in the content area, you must substitute an assessment that documents
candidate attainment of content knowledge in #1 below. For each assessment, indicate the type or
form of the assessment and when it is administered in the program.




1. Please provide following assessment information (Response limited to 250 characters each

field)
Type and Number of Name of Assessment |Type or Form of Assessment When the Assessment Is
Assessment 12) (13) Administered 4
Capstone
. Assessment TE 6283 Practicum
Assessment #1: . .
Program Portfolio in Teacher
Content-based Degree Program .
. Assessment Education Capstone
assessment Portfolio .
. Documentation of Course — End of
(required)

Performance for
Degree Program

Degree Program

Assessment #2:
Content knowledge
in early childhood

Literature Review &
Research Proposal

Written Paper and
Research Proposal
Plan Content

ECH 6773 Research
in ECE
During Course —

Teacher Education

Project —

education Knowledge Taken Prior to

(required) Assessment Practicum

Assessment #3: Proiect Approach ECH 6533 Sources

Candidate ability to Project Approach JPIanr?iﬁ & Models of EC

plan instruction Assessment 9 Curriculum - During
. Assessment

(required) Course

Assessment #4: . . . TE 6283 Practicum

. Practicum in Action Research .
Internship or other in Teacher

assessment that
addresses NAEYC
standards
(optional)

f|eld-pased — Action Research Culminating Field EddU(_:atlon Field
experiences . . Experience — End
. Project Experience
(required) of Degree Program
Assessment #5:
Candidate effect on . ECH 6423
. Documenting .
student leaning or : ) Documenting
. Young Children’s - ,
creation of - Case Study Young Children’s
. . Learning and .
supportive learning . Assessment Learning &
: Development: Case
environments for stud Development -
student learning y During Course
(required)
Assessment #6: . .
Additional . . Family-Child ECH 6513
Child and Family Support Plan
assessment that . Developmental
Development Assignment and .
addresses NAEYC : Perspectives -
Support Plan Reflection -
standards During Course
. Assessment
(required)
Assessment #7:
Additional Advocac ECH 6783
assessment that Advocacy Public Assi nme)rllt Leadership in Early
addresses NAEYC Policy Project 9 Childhood - During
Assessment
standards Course
(optional)
Assessment #8:
Additional

(12) Identify assessment by title used in the program; refer to Section IV for further information on appropriate assessment to include.
(13) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).
(14) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student

teaching/internship, required courses [specify course title and numbers], or completion of the program).




SECTION Il - RELATIONSHIP OF ASSESSMENT TO STANDARDS

1. For each NAEYC core standard on the chart below, identify the assessment(s) in Section |1
that address the standard. One assessment may apply to multiple NAEY C standards.

#1 #2 #3 #4 #5 #6 #7 #8

2. Building Family and Community Relationships. Candidates know
about, understand, and value the importance and complex characteristics
of children’s families and communities. They use this understanding to
create respectful, reciprocal relationships that support and empower
families, and to involve all families in their children's development and
learning.

4. Teaching and Learning. Candidates integrate their understanding of and
relationships with children and families; their understanding of
developmentally effective approaches to teaching and learning; and their
knowledge of academic disciplines to design, implement, and evaluate
experiences that promote positive development and learning for all
children.

2. For each essential professional tool for all candidates in advanced programs NAEYC on the
chart below, identify the assessment(s) in Section Il that address the standard. One assessment may
apply to multiple NAEYC standards.

#1 #2 #3 #4 #5 #6 #7 #8

B Bl BB BB B BB Bed Be
_

2. Knowledge and Application of Ethical Principles. Advanced program
candidates demonstrate in-depth knowledge and thoughtful application of
NAEYC’s Code of Ethical Conduct and other guidelines relevant to their
professional role.

bbebbeee



_

4. Mastery of Relevant Theory and Research. Advanced program
candidates demonstrate in-depth, critical knowledge of the theory and
research relevant to the professional role(s) and focus area(s) emphasized
in the program.

be bbeeb e

_

6. Inquiry Skills and Knowledge of Research Methods. Using systematic
and professionally accepted approaches, advanced program candidates
demonstrate inquiry skills, showing their ability to investigate questions
relevant to their practice and professional goals.

_

8. Advocacy Skills. Advanced program candidates demonstrate
competence in articulating and advocating for sound professional practices
and public policies for the positive development and learning of all young
children.

x| =x | ,=x | =x | =x | =x | =x| =x
_

10.Beyond the core standards and essential professional tools, programs
may identify additional competencies essential to particular focus areas or
specializations. Examples might be knowledge of the legislative process
for candidates specializing in public policy and advocacy, or skills in
personnel, and fiscal management for candidates in an early childhood
administration program. Programs with such additional competencies
should identify them in clear performance language and include criteria by
which the program assesses these competencies. In their Program Report,
programs should (if relevant) insert these additional competencies where
noted, providing documentation of learning opportunities and candidate
performance in the same way as requested for the core standards and
essential professional tools.

be beeb e

e e b e e b e
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SECTION IV - EVIDENCE FOR MEETING STANDARDS

DIRECTIONS: The 6-8 key assessments listed in Section Il must be documented and discussed in
Section IV. The assessments must be those that all candidates in the program are required to complete
and should be used by the program to determine candidate proficiencies as expected in the program
standards. Assessments and scoring guides should be aligned with the SPA standards. This means that
the concepts in the SPA standards should be apparent in the assessments and in the scoring guides to
the same depth, breadth, and specificity as in the SPA standards.



In the description of each assessment below, the SPA has identified potential assessments that would
be appropriate. Assessments have been organized into the following three areas that are addressed in
NCATE’s unit standard 1:

o Content knowledge (Assessments 1 and 2)

o Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)

o Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional
knowledge. If this is the case, assessments that combine content and professional knowledge may be
considered "content knowledge" assessments for the purpose of this report.

For each assessment, the compiler should prepare a document that includes the following items: a two
page narrative that responds to questions 1, 2, 3, and 4 (below) and the three items listed in question 5
(below). This document should be attached as directed.

1. A brief description of the assessment and its use in the program (one sentence may be sufficient);
2. A description of how this assessment specifically aligns with the standards it is cited for in Section
I11. Cite SPA standards by number, title, and/or standard wording.

3. A Dbrief analysis of the data findings;

4. An interpretation of how that data provides evidence for meeting standards, indicating the specific
SPA standards by number, title, and/or standard wording; and

5. Attachment of assessment documentation, including:

(a) the assessment tool or description of the assignment;

(b) the scoring guide for the assessment; and

(c) candidate data derived from the assessment.

It is preferred that the response for each of 5a, 5b, and 5¢ (above) be limited to the equivalent of five
text pages, however in some cases assessment instruments or scoring guides may go beyond five
pages.

All three components of the assessment (as identified in 5a-c) must be attached, with the following
exceptions: (a) the assessment tool and scoring guide are not required for reporting state licensure
data, and (b) for some assessments, data may not yet be available.

1. Assessment of content knowledge in early childhood education. NAEY C standards addressed
in this assessment could include but are not limited to Core Standards 1, 2, and 4; and Essential
Tools 1-6. Emphasis should be on knowledge as related to the advanced program’s identified area
(s) of specialization. Examples of assessments include comprehensive examinations, field project,

and portfolio tasks(3®. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Section IV Assessment 1, Narrative, Tool, Data SPA Assessment 1 Directions to Students

See Attachments panel below.

(15) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a portfolio is considered a single
assessment and scoring criteria (usually rubrics) have been developed for the contents of the portfolio as a whole. In this instance, the portfolio would be
considered a single assessment. However, in many programs a portfolio is a collection of candidate work—and the artifacts included are discrete items.

In this case, some of the artifacts included in the portfolio may be considered individual assessments.



2. CONTENT KNOWLEDGE: Assessment of content knowledge in early childhood education.
NAEY C standards addressed in this assessment could include but are not limited to Core
Standards 1, 2, and 4; and Essential Tools 1-6. Emphasis should be on knowledge as related to the
advanced program’s identified area(s) of specialization. Examples of assessments include
comprehensive examinations, field project, and portfolio tasks. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Section IV Assessment 2, Narrative, Tool, Data SPA Assessment 2 Directions to Students

See Attachments panel below.

3. PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS: Assessment that
demonstrates candidates can effectively plan classroom-based instruction or other practices (e.g.,
designing child care programs, policy and advocacy initiatives, and applied research in early
childhood education). NAEY C standards that could be addressed in this assessment include but are
not limited to Core Standards; Essential Tools 1, 2, and 5-8; and additional specialized
competencies. Assessments might emphasize features such as (a) adaptations to individual,
developmental, cultural differences; (b) knowledgeable application of subject matter knowledge to
specialized professional roles as emphasized in the advanced program; (c) use of effective and
appropriate strategies for teaching young children or for communicating these strategies to adult
learners; and (d) attention to effects on the learning of young children or adults. These assessments
are often included in a candidate’s portfolios. (Answer Required)

Provide assessment information as outlined in the directions for Sections 111 and V.

Section IV Assessment 3, Narrataive, Tool, Data SPA Assessment 3 Directions to Students

See Attachments panel below.

4. PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS: Assessment that
demonstrates candidates’ knowledge, skills, and dispositions are applied effectively in practice.
NAEY C standards that could be addressed in this assessment include all of the standards, essential
tools, and additional specialized competencies. An assessment instrument used in the internship or
other field-based experiences should be submitted. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Section IV Assessment 4, Narrative, Tool, Data SPA Assessment 4 Directions to Students

See Attachments panel below.

5. EFFECTS ON STUDENT LEARNING: Assessment that demonstrates candidate effects on
student learning. NAEY C standards that could be addressed in this assessment include but are not
limited to Standards 3, 4, and 5. Examples of assessments include those based on student work
samples, portfolio tasks, case studies, follow-up studies, and employer surveys. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V



Section IV Assessment 5, Narrative, Tool, Data SPA Assessment 5 Directions to Students

See Attachments panel below.

6. Additional assessment that addresses NAEYC advanced standards. NAEYC standards that
could be addressed in this assessment include all of the standards, essential tools, and additional
specialized competencies. Examples of assessments include evaluations of field experiences, case
studies, portfolio tasks, and follow-up studies. If the program has identified additional specialized
competencies, this assessment should address those competencies. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Section IV Assessment 6, Narrative, Tool, Data SPA Assessment 6 Directions to Students

See Attachments panel below.

7. Additional assessment that addresses NAEY C advanced standards. NAEY C standards that
could be addressed in this assessment include all of the standards, essential tools, and additional
specialized competencies. Examples of assessments include evaluations of field experiences, case
studies, portfolio tasks, and follow-up studies. (optional)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Section IV Assessment 7, Narrative, Tool, Data SPA Assessment 7 Directions to Students i

See Attachments panel below.

8. Additional assessment that addresses NAEYC advanced standards. NAEYC standards that
could be addressed in this assessment include all of the standards, essential tools, and additional
specialized competencies. Examples of assessments include evaluations of field experiences, case
studies, portfolio tasks, and follow-up studies. (optional)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

SECTION YV - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

1. Evidence must be presented in this section that assessment results have been analyzed and
have been or will be used to improve candidate performance and strengthen the program. This
description should not link improvements to individual assessments but, rather, it should
summarize principal findings from the evidence, the faculty’'s interpretation of those findings, and
changes made in (or planned for) the program as a result. Describe the steps program faculty has
taken to use information from assessments for improvement of both candidate performance and
the program. This information should be organized around (1) content knowledge, (2) professional
and pedagogical knowledge, skill, and dispositions, and (3) student learning.

(Response limited to 12,000 characters)



The MSE in ECE was designed to enhance candidate learning and performance while making
purposeful connection between course work, assignments, and field experiences. The intent was to
integrate throughout these planned experiences candidate understanding and performance in: (1) content
knowledge, (2) professional and pedagogical knowledge, skills, and dispositions, and (3) student
learning. A review of the findings relative to program intent follows:

(1) Content Knowledge - Principal Findings

To evaluate student performance in Content Knowledge, Assessments 1 and 2 provide the primary
source of data. Assessments 3,4,5, and 6 as well as Tools 1 — 6 provide additional information.
Candidate performance on the Degree Program Portfolio provides sound evidence of documentation of
ability in content knowledge. Candidates’ ability in regard to at least one content area of
literacy/reading, mathematics, science, social studies, fine arts, physical education/ health, and
technology was demonstrated at the exemplary or proficiency level. The chosen Specialty Area and
some Core courses provide artifacts students use to document content knowledge. The assessment of
Standards 1, 2, and 4, show 8 performances at the exemplary levels and 10 at the acceptable levels.
Assessment # 2 is possibly one of the most challenging of the program. Candidate performance on the
development of the Action Research Project in a chosen specialty area/content area documenting child
outcomes is shown in the Assessment 2 data, Standard 4, and Tools 2 and 6. Again, student
understanding of content knowledge is documented at approximately the 50% level for acceptable and
exemplary. An additional assessment used to document performance in Content Knowledge is
Assessment # 3, in which Standards 3 and 4, Tools 5 and 7 show student ability to plan curriculum
focusing on content areas inclusive of children’s needs. Performance on these standards confirms
previous findings of performance at the 50% level for both acceptable and exemplary findings.
Content Knowledge — Faculty Interpretation of Assessment Results

Although faculty are satisfied with the results, there is a desire to ensure candidate ability and
confidence in this area of vital importance to children’s developmental outcomes. Additionally, faculty
always want candidates to perform at higher levels. The general opinion of faculty is to continue to
document this aspect of candidate understanding to determine if clarification of assignments, or
presentation of course material would be beneficial. Faculty will continue to meet each semester to
review data findings accordingly.

Content Knowledge — Program Changes

With initial program offering beginning in Fall 2006, data for candidate performance exists for at best,
two semesters or years, and at worst, only one semester or year. For that reason, a complete review of
data findings will be warranted before conclusive decisions can be made in regard to the candidate
understanding and performance of content area knowledge.

(2) Professional and Pedagogical Knowledge — Principal Findings

Assessments 1,4,5, and 6 provide the source for the primary review of pedagogical and professional
knowledge, skills, and dispositions. Standards 1,2,3 and 5 and Tools 1,2,3,4,5,8 provide evidence of
candidate performance in this area. Assessment 1, of the Program Degree Portfolio and Assessment 4,
the field experience for implementation of the Action Research project clearly provide opportunities to
assess candidate performance of knowledge, skills, and dispositions. Assessment 5, the Case Study and
Assessment 6, the Family and Child Development Support Plan give evidence for candidate
performance on Standards 1,2, 3, 5, and Tools 2,3,4, 5. Clearly a strength of the program and of student
performance on Professionalism and Dispositions is Standard 5 and Tool 2. On multiple assessments,
student performance for Standard 5 and Tool 2 reflected outstanding understanding and ability to
practice and implement — Assessment 4 both at 100%, Assessment 1, Tool 2 — 100% at exemplary and
Standard 5 — 83% at exemplary and -17% at acceptable , with a “n” of 6; Standard 5 on Assessment # 6,
100% at exemplary. Additional assessments confirm findings, Assessment 2, Tool 2 at 100%
exemplary; Assessment 7, Standard 5 with 60% at the exemplary level and 40% at the acceptable level.
Assessments 6 and 7 show candidate ability to modify and adapt learning environments and to enhance




development based on individual differences, cultural and family characteristics. Standards 1 and 2
shown on Assessment 6 reveal 79.5% acceptable understanding and performance in addressing
individual development respective of family, community, language, ethnic, and culture differences and a
20.5% at the acceptable performance level. In a university service region and geographic area just now
developing a base of ELL children and families, this is an important skill and behavior for continued
focus. Assessment 5, Tool 5 shows a 58% acceptable performance level in adapting and modifying,
selecting professional resources, and a 42% for exemplary performance.

Professional and Pedagogical Knowledge, Skill and Dispositions - Faculty Interpretation of Assessment
Results

Faculty believe this important area must continue to be monitored for documentation of candidate
mastery and ability. Based on previous findings, faculty see some areas of strength, and are satisfied
with components such as the manner in which candidates value and display ethical behaviors. At the
same time, faculty are guarded while recognizing that attitudes, dispositions and skills can quickly
change even as school and region demographics change. For that reason, faculty will continue to meet
each term to monitor and review data.

Professional and Pedagogical Knowledge, Skill, and Dispositions — Program Changes

Due to the limited data available, faculty are not ready to recommend program changes at this time.
Additional performance data will continue to be monitored before a conclusive decision is made
regarding the need for program change.

(3) Student Learning - Principal Findings

Student learning is assessed on Assessments 1,4,5, as Standards 1,3,4,5 and targeted. Assessment 1 is for
the Degree Program Portfolio in which candidates selected a number of different items to reflect student
learning. Standard 4 includes, developmentally effective approaches to impact children’s learning,
incorporating strategies to appropriately teach and impact content knowledge in numeracy, scientific
discovery, social understandings of peoples and cultures; and designing, implementing, and evaluating
meaningful, challenging curriculum that promotes development within and across domains. Student
performance on Standard 4 of Assessment 1 is 50% at the exemplary level and 50% at the acceptable
level. Assessment 4 can also be used to document student gains through assessment of the Field
Experience in which the Action Research component is implemented. For the field experience, Standard
3 on assessment includes “documenting data designed to show student performance levels”. On Standard
3, performance was 75% exemplary and 25% acceptable. Assessment 5, The Case Study, Standard 4
includes an intervention plan designed to show individualized gain and progress for the individual in the
study. Findings indicate 75% performance level of exemplary and 25% performance level of acceptable.
Data findings indicate successful performance, however, it is the opinion of the instructors and graduate
faculty committee, that a review of the strength of the assessments/assignments is needed to ensure the
goal of student learning is achieved by efforts of the MSE in ECE degree candidates.

Student Learning — Faculty Interpretation of Assessment Results

Faculty interpretation of results is that the candidates are performing in an acceptable manner. However,
in reviewing documents, faculty also believe assignments may be a little vague in the area of student
learning. In going back and reviewing the assessments and the rubrics, it appears that there may be better
assignments and assessments that can be developed. The data show that students have performed
acceptably in this area, but faculty believe this needs a closer and continued inspection to ensure child
gains and to effectively prepare degree candidates.

Student Learning — Program Changes

No changes are proposed for the present, but as additional data are collected from Assessments 1,4,5 and
the standards identified, the data will provide the information needed to determine if this area of the
program should be enhanced to strengthen degree candidates.



SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

1. Describe what changes or additions have been made in response to issues cited in previous
recognition report. List the sections of the report you are resubmitting and the changes that have
been made. Specific instructions for preparing a revised report or a response to condition report
are available on the NCATE web site at http://www.ncate.org/institutions/process.asp?ch=4

(Response limited to 24,000 characters.)

Please click ""Next"

This is the end of the report. Please click "Next" to proceed.



