Arkansas State University
College of Education
Conceptual Frameworks

Within the Arkansas State University (ASU) College of Education are mutually held beliefs and
values evident throughout the objectives of each program. These values and beliefs are inherent
in specific preparation programs and are related to the shared underpinnings of teaching and
learning within each program’s conceptual framework.

The mission of the initial level teacher education programs at Arkansas State University is to
prepare future educators who manifest these commonly held beliefs and values about schools,
students, families, and society. ASU preservice teachers must demonstrate specific knowledge,
skills, and dispositions identified by P-12 professionals, the academic community of Arkansas
State University, Specialty Area groups (SPAS), as well as state and national standards for the
professions. Advanced programs reflect knowledge, skills, and dispositions relevant to specific
academic areas as outlined by frameworks of each program.

As the community and society around ASU’s College of Education at Arkansas State University
has changed and grown, the faculty of advanced programs have carefully and thoroughly
examined its professional role within this changing society. Greater awareness of diversity and
the growing need to respond to diversity issues in a manner that allows incorporation of disparate
groups into society’s mainstream has become a major focus of our institution. Based upon these
changing perspectives, the ASU Professional Education Programs have revisited and revised
their conceptual framewaorks in response to our changing society, changing demographics, and
the need for increased parity and equity in education.

While the initial programs in teacher education adopted the Learning to Teach/ Teaching to
Learn conceptual frameworks theme in the late 1990’s, the model has evolved, changed, and
developed into a more complex set of frameworks. Revisions since 2004-2005 to the Learning
to Teach/Teaching to Learn model addressed foundations and purposes which enable preservice
teachers to respond to society’s growing complexity. Within ASU’s Professional Education
Unit, all P-12, 7-12, P-4, and 4-8 programs for initial teaching licensure are under the umbrella
of the Learning to Teach/Teaching to Learn Model (See Appendix A).

While the Professional Education Unit adopted Learning to Teach/Teaching to Learn as its
broad framework for preservice teachers, the graduate programs within the College of Education
determined that frameworks germane to each licensure and academic area would best be served
through the development of relevant research-based frameworks. Therefore, program goals,
objectives and outcomes in the advanced programs were developed based upon each program’s
frameworks. The mission and goals of the College of Education are supported and enhanced by
these frameworks in the initial programs as well as by advanced program frameworks.

The Department of Educational Leadership, Curriculum & Special Education provides advanced
programs for the preparation and licensure of school leaders and special education faculty. The
standards of the Educational Leadership Constituency Consortium (ELCC Standards) serve as
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the conceptual framework for the MSE in Curriculum and Instruction, the MSE in Educational
Leadership, and the Ed. S. in Educational Leadership (See Appendix B). Outcomes are
embedded throughout the performance-based activities designed to accomplish program goals.
These standards are recognized by The National Policy Board for Educational Administration, as
well as Arkansas State University, as the conceptual framework for advanced programs in
Educational Leadership that prepare district and building level leaders, curriculum directors and
supervisors.

The Gifted Education program, which is a part of the Department of Educational Leadership,
Curriculum & Special Education, adopted the National Association for Gifted Children and
Council for Exceptional Children’s ten professional standards as its conceptual frameworks (See
Appendix C). This program includes performance-based activities designed to promote the
success of all students by instilling in candidates the capability and disposition to provide an
optimal learning environment for individuals.

The Special Education advanced program, also a part of the Educational Leadership, Curriculum,
and Special Education Department, developed a conceptual framework P-4 and 4-12 based upon
the Council for Exceptional Children’s (CEC) 10 professional standards. The model is
performance-based and addresses knowledge, skills and dispositions relevant to standards and
outcomes identified by CEC (See Appendix D).

The School Psychology initial licensure advanced program has as its goal to educate future
school psychologists so that graduates have expert skills in assessment, intervention,
consultation, research, program planning, and evaluation to work with students, teachers,
administrators, parents, and other professionals. The program goals address the eleven domains
recognized by the National Association of School Psychologists (See Appendix E).

Supporting the Teaching/Learning Process is the conceptual framework model adopted by the
Master of Science in Education Degree in School Counseling (See Appendix F). Supporting the
Teaching/Learning Process frameworks are clearly outlined through goals and objectives
relevant to its mission and outcomes. The appropriate professional standards established by the
American School Counselor Association, the Association for Counselor Education and
Supervision, and the Council for Accreditation of Counseling and Related Educational Programs
are embedded within the Supporting the Teaching/Learning Process frameworks.

The Department of Teacher Education houses advanced programs in Early Childhood Education,
Middle Level Education, and Reading. The conceptual framework model for these programs is
Empowering Teachers as Leaders and has four broad frameworks: 1) Embracing Diversity; 2)
Reflective Decision-Making; 3) Professional Community; and 4) Strengthening Pedagogy (See
Appendix G). Faculty designed this framework: 1) to address the commonalities among
programs; 2) to highlight the advanced programs’ goals and outcomes; 3) to incorporate all
specialty program area requirements; and 4) to meet the demands of changing societal
demographics. The Conceptual Frameworks meet the needs of the unit and Specialty Programs
Accreditations (SPAS).
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APPENDIX A

Learning to Teach: Teaching to Learn

Professionalism: The teacher candidate behaves in a professional, ethical, and legal
manner.

The teacher candidate will model appropriate professional conduct by:
e Demonstrating punctuality in all routines germane to the educational process
e Demonstrating responsible behavior in the presence of students, parents and
faculty

e Demonstrating initiative in the teaching process
e Modeling ethical behavior in the presence of students, parents, and faculty

Diversity: The teacher candidate utilizes a variety of teaching strategies to
develop a positive teaching-learning environment where all students are
encouraged to achieve their highest potential.

The teacher candidate will help all students learn by:

e Demonstrating respect for differences among groups of people and individuals
from varied backgrounds and geographical regions

e Communicating with students and families in ways that demonstrate
understanding of and compassion for all family structures

e Addressing student diversity through, planning, selecting materials, and
selecting/creating appropriate activities which include and enrich students’
experiences and cultures

e Demonstrating an awareness of different learning styles and adapting instruction
appropriate for all students

e Inviting all students to extend their thinking to achieve their highest potential

Communication Skills: The teacher candidate demonstrates effective
communication skills.

The teacher candidate demonstrates effective communication skills by:

e Explaining learning goals, articulating instructional procedures, and sharing
appropriate content with students

e Utilizing active listening skills, speaking clearly, writing clearly, and by providing
positive feedback to students

e Utilizing a variety of means to communicate with diverse students

e Utilizing a variety of technology tools when communicating with students in the
classroom, with parents or guardians, and the community

e Providing ongoing dialogue with parents or guardians concerning student learning
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Curriculum: The Teacher Candidate plans and implements curriculum appropriate to the
students, grade level, content, and course objectives.

The teacher candidate will plan and use curriculum appropriate to students, content
and course objectives by:

e Planning instruction which applies to state and national standards

e Planning and using a variety of instructional strategies

e Incorporating technology to support instruction, learning and assessment

e Utilizing a variety of practices to allow diverse learners to be successful

e Demonstrating that development, language, social interaction and culture
influence thinking and learning of all students

e Integrating the curriculum with content areas, technology and life experiences as
appropriate

Subject Matter: The teacher candidate understands the central concepts, tools of
inquiry, and structures of the discipline(s) he or she teaches and can create
learning experiences that make these aspects of subject matter meaningful for
students.

The teacher candidate understands the central concepts, tools of inquiry, and the
structures of the discipline(s) he or she teaches and can create learning experiences that
make these aspects of subject matter meaningful for students by:

Demonstrating an understanding of the central content and concepts of the subject
matter

Evaluating teaching resources and curriculum materials for their comprehensiveness,
accuracy, and usefulness for representing particular ideas and concepts

Using explanations and representations that link curriculum to prior learning
Developing and using curriculum that encourages students to see, question, and
interpret ideas from diverse perspectives

Engaging students in generating knowledge and testing hypotheses according to the
methods of inquiry and standards of evidence used in the disciplines

Teaching Models: The teacher candidate implements a variety of teaching models.

The teacher candidate implements a variety of teaching models by:

Demonstrating competence with both inductive and deductive approaches to learning
Ensuring appropriate individual instruction

Creating effective learning environments which guide students in experiencing
concepts, skills and problem-solving

Facilitating increases in student knowledge and retention

Guiding students in cooperative learning and in the development of positive human
relationships

Facilitating students’ thinking processes and inquiry into concepts
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Classroom Management: The teacher candidate utilizes appropriate classroom
management strategies.

The teacher candidate develops classroom management skills by:

Planning and managing instructional techniques prior to teaching
Effectively using instructional time

Helping students develop a sense of fairness and respect
Establishing and maintaining rapport with students

Communicating and demonstrating appropriate behavioral standards
Searching for techniques to improve the learning environment

Assessment: The teacher candidate utilizes a variety of assessment strategies to
monitor student learning and to determine adjustments in learning activities.

The teacher candidate utilizes a variety of assessment strategies to monitor student
learning and to determine adjustment in learning activities by:

Utilizing individual and group, formal and informal assessment to determine prior
knowledge and student attainment of the learning objective

Utilizing assessment information to monitor, modify and/or adjust instructional
strategies and curriculum needs based on student performance

Adjusting assessment strategies to accommodate the diverse learning needs of
students

Reflective Teaching: The teacher candidate reflects on teaching and learning.

The teacher candidate develops reflective teaching skills by:

Planning and analyzing instructional techniques prior to teaching

Collaborating and communicating with colleagues to share ideas, insights, and
learning activities

Analyzing his/her teaching techniques in order to build on strengths and improve
areas for further growth

Accepting responsibility for his/her actions

Demonstrating receptiveness to supervision

Analyzing the extent to which learning goals were met
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Smith, R.A. (1995). Excellence I1: the continuing quest in art education. Reston, VA: National
Art Education Association.

P.E. References:
Texts/Articles Used as Subject Matter References
American Psychological Association. (2001). Publication manual of the American

Psychological Association (5" ed.). Washington, DC: American Psychological
Association.
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Oxford University Press.
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Oxford University Press.
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Supervision and Curriculum Development.
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Brooks, J. & Brooks, M. (1993). In search of understanding: The case for constructivist
classrooms. Alexandria, VA: Association for Supervision and Curriculum Development.

Brophy, J. & Good, T. (1986). Teacher behavior and student achievement. In M. Wittrock, (ed.),
Handbook of Research on Teaching (3" ed., pp. 328-375). New York: Macmillan.

Bullough, R.V., Jr. (1989). First year teacher: A case study. New York Teachers College Press.
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University Press.
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skills. Needham Heights, MA: Simon & Schuster.
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Resources for Teachers.

Kozol, J. (1991). Savage inequalities. New York: Crown Publishers.
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Rick, J.M. (1985). Innovations in education: Reformers and their critics. Boston: Allyn and
Bacon.

Sizer, T.R. (1985). Horace’s compromise: The dilemma of the American high school. Boston:
Houghton-Mifflin.
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Sizer, T.R. (1992). Horace’s school: Redesigning the American high school. Boston:
Houghton-Mifflin.

Strike, K.A. & Soltis, J.F. (1985). The ethics of teaching. New York: Teachers College Press.
Articles

Arons, A. B., (1981). Thinking, reasoning and understanding in introductory physics courses.
The Physics Teacher, March, 166-172.

Ault, C. R. Jr., (1984). Structured interviews and children’s science conceptions. The Hoosier
Science Teacher, 1984.
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Boyte, H.C. & Skelton, N. (1997). The legacy of public work: Educating for citizenship.
Educational Leadership, 54(5), 12-17.

Champagne, A. B. & Klopher, L. E., (1983). Naive knowledge and science learning. Paper
presented at the Annual Meeting of the American Association of Physics Teachers (New
York, NY, January 2-27, 1983).

Clemmons-Brower, T.J. (1997). Recruiting parents and the community. Educational Leadership,
54(5), 58-60.

DiBiase, W. J., (2002). Reflecting on a misconception. The Science Teacher, Feb. 2002: 24-27.

Emmer, E., Evertson, C. & Anderson, L. (1980). Effective classroom management at the
beginning of the school year. Elementary School Journal, 80, 219-231.

Fraser, A. B., (2002). Bad Science. http://www.ems.psu.edu/~fraser/BadScience.html

Gowin, D. B., (1983). Misconceptions, metaphors, and conceptual change: once more with
feeling. Paper presented at the Proceedings of the Misconceptions in Science and
Mathematics. (Cornell University, Ithaca, NY, USA, June 20-22, 1983).

Gerzon, M. (1997). Teaching democracy by doing it. Educational Leadership, 54(5), 6-11.

Gough, P.B. (1997). Phi Delta Kappan 78(7).
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Hudgins, H.C., Jr. (1986). The perspective of the courts: Their effect on educational policy.
Thresholds in Education 12, 912.

Levin, M.E. & Levin, J.R. (1990). Scientific mnemonics: Methods for maximizing more than
memory. American Educational Research Journal, 27, 301-321.

Lipsitz, J. & Felner, R.D. (Eds.). (1997). Middle-grades research. Phi Delta Kappan, 78(7),
517-556.

Marzano, R.J. & Kendall, J.S. (1995). The McREL database: A tool for constructing local
standards. Educational Leadership, 52(6), 42-47.*“Multicultural Issues™. (1992). Phi
Delta Kappan 74(3), 208-227.

Shapiro, B.C. (1995). The NBPTS sets standards for accomplished teaching. Educational
Leadership. (6), 55-57.

Slavin, R.E. (1991). Are cooperative learning and “untracking” harmful to the gifted?
Educational Leadership, 48(6), 68-70.

Waters, T., Burger, D. & Burger, S. (1995). Moving up before moving on. Educational
Leadership, 52(6), 35-40.

The Social Studies:

Zevin, Jack. Social Studies for the Twenty-First Century. Mahwah: Lawrence Erlbaum
Associates, 2007.

Wilson, Warren J, and D. Antonio Cantu, eds. History Education 101: The Past, Present, and
Future of Teacher Preparation. Charlotte: Information Age Publishing, 2008.

The National Council for the Social Studies www.ncss.org
History

The Organization of American Historians publishes The Magazine of History, a journal for
secondary school history teachers.

The teaching division of The American Historical Association publishes The History Teacher, a
journal for high school, community college, and university history instructors.

The National Center for History in the Schools at UCLA located on the web at
http://nchs.ucla.edu contains the National Standards for United States and World history, a
wealth of teaching materials, and the center sponsors institutes for history teachers.
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Nash, Gary and Charlotte Crabtree, eds. Lessons From History. Los Angeles: The National
Center for History in the Schools, 1992.

The World History Association atwww.thewha.org provides institutes for teachers and valuable
teaching resources.

Dunn, Ross E., ed. The New World History. Boston: Bedford/St. Martin’s, 2000.

Bentley, Jerry, Herbert F. Ziegler, and Heather E. Streets. Traditions and Encounters: A Brief
Global History. New York: McGraw-Hill, 2008.

The Library of Congress, at www.loc.gov, contains thousands of sources for United States and
World history teachers.

The National Archives, at www.nara.gov, is home to digital government sources that enhance
history and government lessons.

The Gilder Lehrman Institute of American History at Yale University, on the web at
www.gilderlehrman.org, provides access to primary source documents and sponsors institutes for
teachers. The institutes provide teachers with the opportunity to study history with scholars in
various fields of U.S. history and to gain practical insight into the integration of primary
documents into history lessons.

The Public Broadcasting Corporation at www.pbs.org provides access to historical
documentaries and accompanying web sites that contain pertinent primary documents related to
almost every historical era in the history of the United States.

The Center for History and New Media sponsored by George Mason University located at
http://chnm.gmu.edu leads the way in digital pedagogical training for history teachers at all
levels of instruction.

Geography

The leader in geography education is the National Geographic Society located at
www.nationalgeographic.com. The web site contains the National Standards for Geography and
teaching resources for all grade levels.

Civics/Government

Center for Civic Education at www.civiced.orq is the leader in Civics and Government
instruction in the schools. The federally funded organization publishes the National Standards for
Civics and Government and sponsors a wide range of activities for teachers and students.
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Collins.
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scientifically. Canada: Little, Brown and Company.
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reading. Porstmouth, NH: Heinemann.

Dell’Olio, J & Donk, T. (2007). Models of teaching: Connecting student learning with
standards. Thousand Oaks, CA: Sage Publications.

Echevarria, J. & Graves, A. (2007). Sheltered content instruction: Teaching English language
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Fisher, D & Frey, N. (2004). Improving adolescent literacy. Strategies at work. Upper Saddle
River, NJ: Pearson.

Hastie, P. (2003). Teaching for a lifetime: Physical activity through quality high school physical
education. San Francisco: Benjamin Cummings. (EDPE 4583 Materials & Methods of
Secondary Physical Education)

Himberg, C., Hutchinson, G. E., & Roussell, J. M. (2003). Teaching secondary physical
education: Preparing adolescents to be active for life. Champaign, IL: Human Kinetics.
(EDPE 4583 Materials & Methods of Secondary Physical Education)

Lawton, J. (2004). Developing water confidence at key stage 1/2. Curriculum Matters. (PE
2311 Intermediate Swimming)

Mosston, M. (1981). Teaching physical education. Columbus, OH: Merrill. (EDPE 4583
Materials & Methods of Secondary Physical Education)

Siedentop, D., Hastie, P., & van der Mars, H. (2004). Complete guide to sport education.
Champaign, IL: Human Kinetics. (EDPE 4583 Materials & Methods of Secondary
Physical Education)

Stillwell, J. L. & Willgoose, C. E. (2006). The physical education curriculum (6™ ed.). Long
Grove, IL: Waveland Press. (EDPE 4583 Materials & Methods of Secondary Physical
Education)

Winnick, J. P., (2005). Adapted physical education and sport (4th Ed.). Champaign, IL: Human
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Teacher Education Handbook for undergraduate teacher education majors (2007-2009).
Accessed at http://education.astate.edu/pep/home_page.html

NMSA (National Middle School) website. Accessed at http://www.nmsa.org

NAEYC (National Association for the Education of Young Children). Accessed at
http://www.naeyc.org/faculty/pdf/2001.pdf

NCTE (National Council of Teachers of English). www.ncte.org

NCTM (National Council of Teachers of Math). www.nctm.org

IRA (International Reading Association). www.ira.org
www.readwritethink.org (excellent lesson plan site from IRA and NCTE)

Classroom Management: The teacher candidate utilizes appropriate classroom
management strategies.

Manning, M. (1999). Developmentally appropriate middle level schools. Wheaton, MD:
Association for
Child Development International.

Stickle, F. (2007). Adolescent psychology, annual editions. Dubuque, 1A: McGraw-Hill.

George, P. & Lawrence, G. (1982). Handbook for middle school teaching. Glenview, IL: Scott,
Foresman, and Company.

Cruickshank, D.R., Jenkins, D.B., Metcalf, K.K. (2006). The Act of Teaching, 4™ed. New York:
McGraw Hill.

Pathwise Orientation Guide Classroom Observation System (2000). Educational Testing
Service.

Scarpaci, R. (2007). A case study approach to classroom management. Boston: Allyn and Bacon.
Charles, C.M. (1999). Building classroom discipline (6™ ed.). White Plains, NY: Longman.
Curwin, R. (2001). Discipline with dignity. Upper Saddle River, NJ: Prentice-Hall.

Danforth, S. & Boyle, J. (2000). Cases in behavior management. Upper Saddle River, NJ:
Prentice-Hall.

NMSA (National Middle School) website. Accessed at http://www.nmsa.org
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National Middle School Association. (2003). This We Believe: Successful Schools for Young
Adolescents.

George, P.S. & Alexander, W.M. (2003). The Exemplary Middle School. Belmont, CA:
Wadsworth/Thomson Learning.

Jackson, A.W. & Davis, G.A. (2000). Turning Points 2000. New York, NY: Teachers College
Press.

National Middle School Association (NMSA). (2005). This We Believe in Action. Westerville,
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Burden: P. R. (2000). Powerful classroom management strategies; Motivating students to learn.
Thousand Oaks, CA: Corwin Press.
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Prentice-Hall.
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of the school year. Journal of Teaching in Physical Education, 8(3), 198-212. (EDPE
4583 Materials & Methods of Secondary Physical Education)
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Jones, V. F. & Jones, L. S. (2001). Comprehensive classroom management: Creating
communities of support and solving problems. (6™ ed.). Boston, MA: Allen and Bacon.

Marzano, R. J. (2003). Classroom management that works: Research-based strategies for
every teacher. Alexandria, VA: Association for Supervision and Curriculum
Development.

Scarpaci, R. T. (2007). A case study approach to classroom management. Boston, MA: Allyn
and Bacon.

Winnick, J. P., (2005). Adapted physical education and sport (4th Ed.). Champaign, IL: Human
Kinetics. (PE 4703 Adaptive Physical Education)

Assessment: The teacher candidate utilizes a variety of assessment strategies to monitor
student learning and to determine adjustments in learning activities.

Kubiszyn, T., and Borich, G.D. (2007). Educational Testing and Measurement: Classroom
Application and Practice. 8" Edition. John Wiley Press: NY.

Elliot, E. J. (2003). Assessing Education Candidate Performance: A Look At Changing
Practices. NCATE Publications: Washington, DC.

Bishop, P. A. (2008). Measurement and evaluation in physical activity applications. Scottsdale,
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Himberg, C., Hutchinson, G. E., & Roussell, J. M. (2003). Teaching secondary physical
education: Preparing adolescents to be active for life. Champaign, IL: Human Kinetics.
(EDPE 4583 Materials & Methods of Secondary Physical Education)
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Phillips, D. A., Carlisle, C., Steffen, J., & Stroot, S. (1986). The computerized version of the
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Physical Education)
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Reflective Teaching: The teacher candidate reflects on teaching and learning.

Hastie, P. (2003). Teaching for a lifetime: Physical activity through quality high school physical
education. San Francisco: Benjamin Cummings. (EDPE 4583 Materials & Methods of
Secondary Physical Education)

Himberg, C., Hutchinson, G. E., & Roussell, J. M. (2003). Teaching secondary physical
education: Preparing adolescents to be active for life. Champaign, IL: Human Kinetics.
(EDPE 4583 Materials & Methods of Secondary Physical Education)

Hodge, S. R., Murata, N. M., Block, M. E., & Lieberman, L. J. (2003). Case studies in adapted
physical education: Empowering critical thinking. Scottsdale, AZ: Holcomb Hathaway.
(PE 4703 Adaptive Physical Education)

Stroot, S. A. (2000). Case studies in physical education: Real world preparation for teaching.
Scottsdale, AZ: Holcomb Hathaway. (EDPE 4583 Materials & Methods of Secondary
Physical Education)

Winnick, J. P., (2005). Adapted physical education and sport (4th Ed.). Champaign, IL: Human
Kinetics. (PE 4703 Adaptive Physical Education)
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APPENDIX B

Educational Leadership Conceptual Framework
MSE Degree in Educational Leadership,
MSE Degree in Curriculum and Instruction
Ed. S. Degree in Educational Leadership

The mission of the College of Education (COE) is to generate and disseminate knowledge
through teaching, research, and service and to apply that knowledge to improve education and
the quality of life for all individuals in a pluralistic and democratic society.

The Department of Educational Leadership, Curriculum & Special Education provides advanced
programs for the preparation and licensure of school leaders and special education faculty. The
standards of the Educational Leadership Constituency Consortium (ELCC Standards) serve as
the conceptual framework for the MSE in Curriculum and Instruction, the MSE in Educational
Leadership, and the Ed. S. in Educational Leadership. Outcomes are embedded throughout the
performance-based activities designed to accomplish program goals. These standards are
recognized by The National Policy Board for Educational Administration, as well as Arkansas
State University, as the conceptual framework for advanced programs in Educational Leadership
that prepare district and building level leaders, curriculum directors and supervisors.

These ELCC standards are designed to accomplish program outcomes that promote the success
of all students by instilling in candidates the capability and disposition to:

1. Facilitate the development, adoption, articulation, and implementation of a school vision
of learning;

2. Promote a positive school culture, providing an effective instructional program, applying
best practices to student learning, and designing comprehensive professional growth
plans for staff;

3. Manage the organization, operations, and resources to promote a safe, efficient, and
effective learning environment;

4. Collaborate with families and other community members, responding to diverse

community interests and needs, and mobilizing community resources;

Act ethically;

6. Influence the larger political, social, economic, legal, and cultural context.

o
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APPENDIX C

Gifted Education Conceptual Framework

The mission of the College of Education (COE) is to generate and disseminate knowledge
through teaching, research, and service and to apply that knowledge toward improving education
and the quality of life for all individuals in a pluralistic and democratic society. Assisting in the
accomplishment of this mission, the Department of Education Leadership, Curriculum, and
Special Education (ELCSE) provides graduate programs for the preparation and licensure of
school leaders, curriculum specialists, special education faculty, and facilitators/administrators of
gifted education.

The National Association for Gifted Children and Council for Exceptional Children’s 10
professional standards serve as the conceptual framework for the MSE in Gifted Education.
These framework’s standards are strongly correlated to the Arkansas Standards for Gifted
Education.

These outcomes are embedded throughout the performance-based activities designed to
accomplish the NAGC/CEC outcomes to promote the success of all students by instilling in
candidates the capability and the disposition to provide an optimum learning environment for
individuals with Exceptional Learning Needs in their least restrictive environment.

1. Educators of the gifted, talented, and creative understand the field as an evolving and
changing discipline based on philosophies, evidenced-based principles and theories,
relevant laws and policies, diverse and historical points of view, and human issues that
have historically influenced and continue to influence the field of special education; they
are knowledgeable and skilled in the foundations of gifted education.

2. Educators for gifted, talented, and creative know and demonstrate respect for their
students first as unique human beings, understanding similarities and differences in
human environment and the characteristics between and among individuals with and
without exceptional learning needs.

3. Educators of the gifted, talented, and creative understand the effects that an exceptional
condition can have on individual’s learning in school and throughout life.

4. Educators for gifted, talented, and creative posses a repertoire of the evidence-based
instructional strategies to individualize instruction for gifted individuals.

5. Educators for gifted, talented, and creative actively create learning environment for
individuals with gifted learners that foster culture understanding, safety and emotional
well-being, positive social interactions, and active engagement of gifted individuals.

6. Educators for gifted, talented, and creative understand typical and atypical language
development and the ways in which exceptional conditions can interact with an
individual’s experience with and use of language.
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7.

10.

Educators for gifted, talented, and creative place decision-making and instruction at the
center of special education practice, developing long-range individualized instructional
plans, annual goals, and short-term objectives anchored in both general and gifted
education curricula.

Educators for gifted, talented, and creative value assessment as integral to the decision-
making and teaching of special education, and use multiple types of assessment
information for a variety of educational decisions.

Educators for gifted, talented, and creative are guided by the profession’s ethical and
professional growth to provide optimum success for their learners.

Educators for gifted, talented, and creative routinely and effectively collaborate with
families, other educators, related service providers, and personnel from community
agencies in culturally responsive ways.

The following shows a correlation between the Arkansas Standards for Gifted Education
and NAGC/CEC Standards.

CORRELATION BETWEEN ADE and NAGCICEC
s

NAGCICEC Standards

ADE Standards
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APPENDIX D

Special Education Conceptual Framework
P-4 and 4-12

The mission of the College of Education (COE) is to generate and disseminate knowledge
through teaching, research, and service and to apply that knowledge to improve education and
the quality of life for all individuals in a pluralistic and democratic society. Assisting in the
accomplishment of this mission, the Department of Educational Leadership, Curriculum, and
Special Education (ELCSE) provides graduate programs for the preparation and licensure of
school leaders and special education faculty.

The Council for Exceptional Children’s 10 professional standards serves as the conceptual
framework for the MSE in Special Education. These framework’s standards are strongly
correlated to the Arkansas Standards for Special Education .

These standards are embedded throughout the performance-based activities designed to
accomplish the CEC outcomes to promote the success of all students by instilling in candidates
the capability and disposition to provide an optimum learning environment for individuals with
Exceptional Learning Needs (ELN) in their least restrictive environment by instilling in
candidates the capability and disposition to meet the following standards:

1. Special Educators understand the field as an evolving and changing discipline based on
philosophies, evidenced-based principles and theories, relevant laws and policies, diverse
and historical points of view, and human issues that have historically influenced and
continue to influence the field of special education; they are knowledgeable and skilled in
the foundations of special education

2. Special Educators know and demonstrate respect for their students first as unique human
beings, understanding similarities and differences in human development and the
characteristics between and among individuals with and without exceptional learning
needs (ELN)

3. Special Educators understand the effects that an exceptional condition can have on an
individual’s learning in school and throughout life.

4. Special Educators possess a repertoire of evidence-based instructional strategies to
individualize instruction for individuals with ELN.

5. Special Educators actively create learning environments for individuals with ELN that
foster cultural understanding, safety and emotional well-being, positive social
interactions, and active engagement of individuals with ELN.

6. Special Educators understand typical and atypical language development and the ways in
which exceptional conditions can interact with an individual’s experience with and use of
language.

7. Special Educators place decision-making and instruction at the center of special
education practice, developing long-range individualized instructional plans, annual

30 July 15, 2009



31

10.

goals, and short-term objectives anchored in both general and special education
curricula.

Special Educators value assessment as integral to the decision-making and teaching of
special education, and use multiple types of assessment information for a variety of
educational decisions.

Special Educators are guided by the profession’s ethical and professional practice
standards, and continue a lifetime of professional growth to provide optimum success for
their learners with ELN.

Special Educators routinely and effectively collaborate with families, other educators,
related service providers, and personnel from community agencies in culturally
responsive ways.

References
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APPENDIX E

Conceptual Framework for School Psychology
Mission

The mission of the school psychology program track is to educate future school psychologists so
that graduates have expert skills in assessment, intervention (including prevention), consultation,
research, and program planning, and evaluation to work with students, teachers, administrators,
parents, and other professionals. Preparation is focused on comprehensive service delivery to
meet the complex needs of the diverse clientele that is served. The structure of the program is
based upon professional standards established by the National Association of School
Psychologists. Program requirements are also consistent with licensure standards set by the
Arkansas Department of Education and the Arkansas Psychology Board.

Philosophy

The school psychology curriculum is rooted in the scientist-practitioner and ecological-
behavioral models. Students are taught to be both consumers and producers of research.
Professional accountability is stressed. Academic, social, and emotional functioning are seen as
resulting from interactions between key behavior, personal, and environmental variables.
Consistent with the National Association of School Psychologists and the Arkansas Department
of Education, data-based decision making, assessment, intervention (including prevention),
consultation, research, and program planning and evaluation are emphasized in addition to
applicable laws, ethical principles, and codes of conduct. In accord with the National Association
of School Psychologists Principles for Professional Ethics school psychologists act as advocates
for their students/clients and at the very least do no harm. Program graduates are well educated
in the problem-solving model. They are equipped to draw upon strong foundations in
psychology and education when providing direct and indirect services to meet the academic,
social, and emotional needs of all students.

Goals

The program of study in school psychology is designed to graduate school psychologists who
have the knowledge, skills, and dispositions to:

1. establish a professional identity as a school psychologist, and to perform their
professional roles and functions in accord with relevant legislation and high
ethical standards;

2. work effectively in a multicultural society with persons of varied cultures,
language patterns, and abilities;
3. apply the knowledge base of school psychology to promote the educational and

mental health needs of all students by utilizing empirically validated practices
related to problem-solving, assessment, intervention (including prevention), and
consultation;
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Objectives

5.

6.

provide leadership to promote the adoption and utilization of best practices in
education and mental health services in classrooms, schools, and communities;
consume and contribute to the literature in school psychology in a scientifically
sound manner; and

continue their professional development as school psychologists.

School psychology students receive education and training in the eleven domains recognized by
the National Association of School Psychologists.

33

1.

Data-Based Decision Making and Accountability

a.

Program graduates will be able to administer, score, and interpret
standardized assessments of intelligence, achievement, adaptive behavior,
visual-motor functioning, social-emotional functioning, language, and
auditory discrimination.

Program graduates will be able to gather relevant information on students’
background, academic, social, and emotional functioning through reviews
of relevant student records.

Program graduates will be able to gather relevant information on students’
background, academic, social, and emotional functioning through
interviews with parents, teachers, administrators, counselors and other
school personnel.

Program graduates will be able to gather relevant information on students’
background, academic, social, and emotional functioning through
interviews with students.

Program graduates will be able to conduct functional assessments of
academic, social, and emotional functioning.

Program graduates will be able to gather relevant information on students’
academic, social, and emotional functioning, and the instructional
environment through observations.

Program graduates will be able to use relevant information to make
accurate determinations of students needs at the time of pre-referral, initial
evaluations, and reevaluations.

Consultation and Collaboration

Program graduates will be able to consult with teachers, administrators,
counselors, other school personnel, and outside professionals concerning
students’ academic, social, and emotional functioning; and work
collaboratively with these constituent groups to accomplished academic,
social, and emotional goals for students.

Program graduates will be able to lead, serve as a member of, or work
with pre-referral teams to meet the needs of students at-risk for academic,
social, and emotional problems.
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Program graduates will be able to lead, serve as a member of, or work
with multi-disciplinary teams to meet the needs of students with special
academic, social, and emotional needs.

Program graduates will be able to provide in-service training to school
personnel to promote students academic, social, and emotional
development.

Effective Instruction and Development of Cognitive/Academic Skills

a.

Program graduates will be able to conduct authentic assessments of
student academic progress such as curriculum-based assessments and
measurements.

Program graduates will be able to develop effective instructional methods
and academic interventions and assist others in implementing and
evaluating these methods and interventions.

Socialization and Development of Life Skills

a.

Program graduates will be able to develop effective interventions for
students with social and emotional difficulties, and assist others in
implementing and evaluating these interventions.

Student Diversity in Development and Learning

a.

Program graduates will be able to serve the academic, social, and
emotional needs of all students from preschool through high-school
education.

Program graduates will be able to serve the academic, social, and
emotional needs of students with special needs including students from
both high and low incidence populations.

School and Systems Organization, Policy Development, and Climate

a.

b.

Program graduates will be able to apply relevant federal and state laws and
policies, ethics, and codes of conduct to the practice of school psychology.
Program graduates will be able to apply local educational policies and
practices to the practice of school psychology.

Prevention, Crisis Intervention, and Mental Health

a.

b.

Program graduates will be able to provide appropriate individual
interventions to students.

Program graduates will be able to provide appropriate group interventions
to students.
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10.

11.

12.

C.

Program graduates will be able to develop, implement, and evaluate
effective programs in the areas of prevention, crisis intervention, and
mental health.

Home/School/Community Collaboration

a.

Program graduates will be able to consult with parents concerning
students’ academic, social, and emotional functioning; and work
collaboratively with parents to accomplished academic, social, and
emotional goals for students.

Program graduates will be able to act as an advocate to address the
academic, social, and emotional needs of children and adolescents in their
homes and communities.

Research and Program Evaluation

Program graduates will be consumers of relevant research.

Program graduates will be able to engage in research and program
evaluation in a legal and ethical manner.

Program graduates will be able to design, implement, and evaluate
effective academic, social, and emotional intervention programs in school
and home settings.

Program graduates will be equipped to disseminate relevant research
findings.

School Psychology Practice and Development

a.

b.

Program graduates will be able to provide accurate and complete written
reports and case documentation.

Program graduates will be able to provide recommendations in a form that
is useful to parents, teachers, administrators, counselors, other school
personnel, and outside professionals.

Program graduates will be able to identify personal needs for continuing
education and professional development, and to pursue relevant
opportunities to upgrade their knowledge and skills.

Information Technology

a.

Program graduates will be able to use the latest information technology
applied to their profession including the Internet, electronic mail,
electronic data bases, word processing, course shells, statistical and
assessment software, Power Point presentation media, and graphing
software.

Portfolio—All students will be required to submit a school psychology portfolio
during their last semester of PSY 7823 Supervised Internship. All students are
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strongly encouraged to initiate work on these requirements well in advance of
their last semester of enrollment. For each student the portfolio must contain:

a.
b.
C.

@

the student’s current curriculum vita;

the student’s completed Admission to Candidacy form;

an example of the student’s best scholarship (e.g., a paper or poster they
presented at a state, regional, or national conference, a publication, their
best paper submitted for a grade in one of their past courses);

the student’s practicum logs;

the student’s current internship logs;

a comprehensive psycho-educational report/individual evaluation with
recommendations from the student’s practicum or internship with all client
identifying information removed;

an intervention case study from the student’s practicum or internship that
IS consistent with best practices in assessment, intervention, and
consultation. The case study must conform to the criteria required of
students from non-NCATE accredited programs in order to obtain NCSP
certification (see_ www.nasponline.org for details);

a summary of a school wide assessment, intervention, consultation, or
prevention effort from the student’s practicum or internship that includes
an inservice educational component; and

the student’s score on the Praxis 1l School Psychology Specialty Exam.
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APENDIX F

SUPPORTING THE TEACHING/LEARNING PROCESS:
A CONCEPTUAL FRAMEWORK FOR SCHOOL COUNSELOR TRAINING
AND
MODEL FOR EFFECTIVE COUNSELING PROFESSIONALS

Master of Science in Education Degree in School Counseling

P-12 school counselors have an essential role in establishing learning environments that promote
academic, personal/social, and career development of all students (Schmidt, 1996). To fill this
role effectively, school counselors must have an educational and developmental orientation
toward understanding their functions. Schmidt stated that school counselors develop different
types of relationships with students “to prevent problems, develop human potential, and remedy
difficult situations” (p. 3). They need to be highly trained professionals who offer specific skills
in the context of comprehensive school guidance and counseling programs; these programs are
based on developmental principles of growth (Gibson & Mitchell, 1995) and are designed to
facilitate students’ self-understanding and self-development through both individual and group
activities in P-12 school settings.

According to Myrick (1997), comprehensive school guidance and counseling programs include
(1) activities for intervention in crisis situations, (2) activities for intervention to counter and
remove identifiable deficiencies and barriers that inhibit students’ growth, (3) activities and
programs for prevention of predictable risky behaviors and other challenges to students’ optimal
development, and (4) programs that promote students’ self-understanding and development of
the skills and qualities needed for success in academic endeavors and life experiences. In the
“Missouri” model of comprehensive school guidance and counseling, Gysbers and Henderson
(1994, 2000) identified four categories of program components including guidance curriculum,
individual planning, responsive services, and system support. In the context of comprehensive
school guidance and counseling programs, school counselors engage in a variety of practices
(e.g., individual and small group counseling, classroom guidance, consultation and collaboration,
coordination of projects and programs) to enhance the learning opportunities of all students.

To support the teaching/learning process effectively, school counselors must be interpersonally
skilled leaders with a deep appreciation for the affective component of education. They have an
understanding of the complex relationship between person and environment and know that social
and emotional factors can and do impact student learning. They have a clear sense of their own
identity as professional counselors and recognize that the differences between themselves and
other professional counselors are matters of setting and orientation, not depth of training and
level of expertise (Schmidt, 1999). Emerging professional school counselors must be uniquely
prepared to design, implement, and evaluate a comprehensive school guidance and counseling
program that is based on developmental principles of growth. Their training, therefore, must
include not only the knowledge and skills required of all professional counselors but also
understanding of the school community as the context for their work (Schmidt). Emerging
professional school counselors also must be prepared “to promote comprehensive evaluation
strategies and understandable, informative accountability information” (Baker, 2000, p. 299) and
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to maintain legal and ethical standards in all that they do (Baker). They value the benefits they
can derive from technological advancements and are prepared to use various technologies in
their deliver of school counseling services to facilitate learning and involvement of all students
(Schmidt).

The mission of the counselor education program at Arkansas State University is to train graduate
students within the region as human service practitioners for settings that include college
counseling, mental health counseling, school counseling, and student affairs in higher education
institutions. The school counseling program area prepares entry-level school counselors who can
effectively develop and implement comprehensive school counseling programs designed to
maximize the academic, career, and personal/social potential of all P-12 students so that they
may be successful in school and in life.

The structure of the School Counseling degree program is based upon professional standards for
the practice of school counseling established by the American School Counselor Association
([ASCA]; Campbell & Dahir), the Association for Counselor Education and Supervision
([ACES]; ACES Executive Council, 1993; ACES Technology Interest Network, 1999), and the
Council for Accreditation of Counseling and Related Education Programs ([CACREP]; 1988,
1994, 2001). This structure also is congruent with the Emerging Professional Model for master-
level teacher education programs at Arkansas State University. Graduates of the MSE School
Counseling degree program meet requirements for P-12 school counselor credentials in Arkansas
and K-12 credentials in Missouri.

Preparation of the emerging school counselor includes development of a professional identity;
study of social and cultural diversity, human growth and development, career development,
helping relationships, group work, assessment, research and program evaluation, foundations of
school counseling, contextual dimensions of school counseling (including programming,
counseling and guidance, and consultation); and training in clinical skills adapted to the school
setting. Goals and objectives of the School Counseling program represent basic preparation for
school counseling practice with outcomes in the areas of professional identity, fundamental
knowledge and skills, contextual dimensions, and empirical bases for practice.

ScHOOL COUNSELING PROGRAM GOALS AND OBJECTIVES

Goal #1: To produce graduates with strong professional identities who understand the
importance of their professional roles.

Objective #1: Candidates will demonstrate a strong professional identity as competent and
ethical counselors or student affairs practitioners.

Obijective #2: Candidates will demonstrate knowledge of history, philosophy, and current
trends in the relevant area of specialization.

Objective #3: Candidates will demonstrate understanding of professional roles and

functions in the relevant area of specialization, including similarities and differences
with other professionals.
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Goal #2: To produce graduates who respect the importance of self-awareness, are committed to
personal and professional development, and value the benefits of involvement in their
respective professional organizations.

Obijective #4: Candidates will demonstrate understanding of relevant professional standards,
credentialing, and professional organizations, including membership benefits, activities,
services to members, and organizational structures.

Obijective #5: Candidates will demonstrate understanding of how their personal
characteristics and behavior impact their effectiveness in working with students, clients,
consultees, and/or other relevant constituent groups. (See also Goal #5)

Obijective #6: Candidates will demonstrate understanding of the importance of maintaining
a life-long commitment to personal and professional development.

Goal #3: To produce graduates with knowledge of relevant ethical and legal standards for
practice and a commitment to behave with integrity in accordance with these standards.

Obijective #7: Candidates will demonstrate knowledge of policies, legislation, and ethical
standards relevant to the area of specialization.

Objective #8: Candidates will recognize and resolve ethical and legal issues in accordance
with professional standards and applicable laws relevant to the area of specialization.

Obijective #9: Candidates will demonstrate understanding of the limitations of their training
and skills.

Goal #4: To produce graduates with knowledge of the systemic influences of social, cultural,
and psychological factors on individuals, groups, families, and communities as well as
demonstrated acceptance and respect for persons with diverse ideas, values, and behavioral
practices.

Objective #10: Candidates will demonstrate understanding of multicultural and pluralistic
trends, including the characteristics and concerns of diverse groups and the implications
of sociocultural, demographic, and lifestyle diversity.

Objective #11: Candidates will demonstrate respect for people of diverse backgrounds and
beliefs; and the multicultural skills to practice effectively in a multicultural and diverse
society. (See also Goal #7)

Objective #12: Candidates will demonstrate understanding of the way in which

physiological, psychological, sociological, and environmental factors affect human
behavior. (See also Goal #5)
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Goal #5: To produce graduates with foundational knowledge of human development, helping
relationships, group work, career development, assessment, and research and program
evaluation as well as specialized knowledge that is relevant and appropriate for their level
of training and intended work setting.

Obijective #5: Candidates will demonstrate understanding of how their personal
characteristics and behavior impact their effectiveness in working with students, clients,
consultees, and/or other relevant constituent groups. (See also Goal #2)

Obijective #12: Candidates will demonstrate understanding of the way in which
physiological, psychological, sociological, and environmental factors affect human
behavior. (See also Goal #4)

Objective #13: Candidates will demonstrate understanding of relevant theories of human
growth, development, and transition across the lifespan, including the influence of
social institutions on individual development.

Objective 14: Candidates will demonstrate understanding of developmentally appropriate
individual, family, and group strategies for working with diverse populations.

Objective #15: Candidates will demonstrate understanding of major theories of counseling,
consultation, interpersonal relationships, and the person-environment interaction,
including both individual and systems perspectives.

Objective #16: Candidates will demonstrate understanding of the theories and principles of
group dynamics, including types of groups, group leadership, group process
components, group formation and development, and group members' roles and
behaviors.

Objective #17: Candidates will demonstrate understanding of major career theories, career
assessments and information systems, career counseling, guidance, and decision-
making models, including understanding of the interrelationships among work, leisure,
and others factors (e.g., multicultural and gender issues).

Obijective #18: Candidates will demonstrate understanding of the psychometric
characteristics of assessment instruments, including validity, reliability, and statistics
related to score interpretation.

Obijective #19: Candidates will demonstrate understanding of basic research methods and
data analysis techniques, and the ability to interpret research findings in the professional
literature. (See also Goal #7)

Goal #6: To produce graduates who are developmental specialists with ability to assume

leadership roles, collaborate with other professionals, and engage in advocacy to promote
optimum development for all their constituents.
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Objective #20: Candidates will demonstrate appropriate leadership skills and understanding
of the importance of advocating on behalf of the profession and its clientele.

Obijective #21: Candidates will demonstrate ability to integrate their professional activities
in the relevant institutional contexts through collaboration with other professionals in
the institution.

Objective #22: Candidates will demonstrate knowledge of leadership, planning, staff
selection and development, and budgeting as relevant to their professional roles.

Goal #7: To produce graduates with appropriate administrative, counseling, consultation,
group work, and referral skills and who can apply these skills effectively to develop
programs and deliver services consistent with their level of training, work setting, and
program area.

Obijective #10: Candidates will demonstrate understanding of multicultural and pluralistic
trends, including the characteristics and concerns of diverse groups and the implications
of sociocultural, demographic, and lifestyle diversity.

Obijective #11: Candidates will demonstrate respect for people of diverse backgrounds and
beliefs; and the multicultural skills to practice effectively in a multicultural and diverse
society. (See also Goal #4)

Objective #19: Candidates will demonstrate understanding of basic research methods and
data analysis techniques, and the ability to interpret research findings in the professional
literature. (See also Goal #5)

Objective #23: Candidates will demonstrate ability to select, administer, and interpret needs
assessments and evaluations of programs and services.

Obijective #24: Candidates will demonstrate ability to select, administer, and interpret
appropriate assessment and appraisal techniques such as environmental assessment,
performance assessment, individual and group test and inventory methods, behavioral
observations, and computer-managed and computer-assisted methods.

Objective #25: Candidates will demonstrate ability to report results of assessments,
appraisals, and evaluations to the appropriate audiences.

Obijective #26: Candidates will demonstrate skills in interviewing, referral, counseling, and
consulting with diverse individuals and groups as appropriate to the area of
specialization.

Obijective #27: Candidates will demonstrate competence in the use of technology as relevant
to their professional roles.
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Goal #8: To produce school counselors who can design, plan, organize, implement, manage and
evaluate school counseling programs which comprise the personal and social, academic,
and career domains for all P-12 students.

Objective #28: Candidates will demonstrate knowledge of the foundations and contextual
dimensions of school counseling that include (but are not limited to) the nature of P-12
school environments, the relationship of the school counseling program to the total
school curriculum, and current issues in P-12 education.

Objective #29: Candidates will demonstrate understanding of the four elements of the
ASCA National Model for School Counseling Programs (i.e., foundation, delivery
system, management system and accountability system).

Objective #30: Candidates will demonstrate competence in planning, designing,
implementing, and evaluating comprehensive developmental school counseling
programs for P-12 settings.

Objective #31: Candidates will demonstrate appreciation for the importance of evidence-
based intervention.

EVALUATION METHODS

Emerging school counseling professionals are evaluated during their program of study for their
mastery of content knowledge by performance on tests, papers, or projects for each course taken.
Their professional school counseling skills are evaluated during Prepracticum and the supervised
clinical experiences including practicum and internships during which they are required to
provide counseling and consultation services to diverse populations. They are required to
develop technical skills and use various forms of technology effectively in both content-based
and clinical experiences. Throughout the program, candidates engage in reflective practices
intended to develop the dispositions required for effective school counseling practice, and their
reflections are stimuli for personal journal entries and discussions with faculty and peers.
Overall mastery of the professional school counseling knowledge base and ability to apply that
knowledge are evaluated by the comprehensive examination which is administered during a
candidate’s final enrollment period. Graduates are required to make a passing score on the
Praxis Il examination (#0420) in School Guidance and Counseling in order to obtain the school
counselor endorsement to practice in either Arkansas or Missouri.

Candidates’ perceptions of their levels of preparation for the school counseling profession are
evaluated by the program exit survey which is completed during the term following graduation
from the program. Follow-up studies of school counseling graduates and their employers are
conducted at least once every three years with all graduates who have been out of the program
for at least one year. Summary results of the exit surveys and follow-up studies are available in
the department office to current candidates, program faculty, institutional administrators, and
counseling practitioners in partner schools and other schools that participate in aspects of the
clinical training sequence.
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PERFORMANCE OUTCOMES AND INDICATORS FOR THE MSE DEGREE IN SCHOOL COUNSELING

Professional Identity. The professional school counselor demonstrates understanding of
historical trends in the school counseling profession, professional ethics, and professional roles
and functions relevant to the school system as it exists in a multicultural and pluralistic society.

KNOWLEDGE

Knows the history of the school counseling profession and understands its relevance in
school systems as they exist in a multicultural and pluralistic society.

Knows the structure of professional organizations relevant to school counseling.

Knows the standards for preparation of professional school counselors and understands the
professional credentialing process.

Understands ethical and legal standards relevant to school counseling.

Understands the school counselor's professional role and functions in relation to other
school personnel.

Understands the importance of advocacy on behalf of the school counseling profession and
its clientele.

PERFORMANCE

Evaluates current issues and trends in school counseling in view of its history and of the
influences of multiculturalism and pluralism.

Belongs to and engages in activities of the professional organizations relevant to school
counseling.

Seeks and takes advantage of continuing education opportunities, including web-based
resources, to maintain current knowledge and skills.

Promotes and applies ethical and legal standards in decision-making as a school counselor.

Fulfills the functional responsibilities associated with the school counselor role.

Advocates for improvements in school counseling practice and for the benefit of students.

DISPOSITIONS

Appreciates the value of historical perspectives as a foundation for understanding current
practices in a multicultural and pluralistic society.

Values the importance of professional organizations, training and credentialing standards,
and the code of ethics as markers of one's professional identity.

Appreciates the diversity of roles and functions within the school setting and values the
opportunity to advocate and contribute uniquely to the learning environment for
students.

Fundamental Knowledge and Skills. The professional school counselor reflects mastery of a

base of knowledge that includes human development, social and cultural influences, helping
relationships, group work, career development, and assessment.
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KNOWLEDGE

Understands the nature and needs of individuals at all developmental levels.
Understands issues and trends associated with a multicultural and pluralistic society.
Understands counseling and consultation processes in helping relationships.
Understands group dynamics and methods of working with groups.

Understands career development and related life factors.

Understands individual and group approaches to assessment and evaluation.

PERFORMANCE

Selects and implements strategies that facilitate development and transition across the
lifespan while enhancing capacities to cope with intrapersonal, interpersonal, and
environmental factors as they affect normal and abnormal behavior.

Selects and implements interviewing, assessment, and intervention strategies that are
culturally and socially appropriate in view of the characteristics and behaviors of the
client or consultee as well as one's own characteristics and behaviors.

Applies knowledge of group dynamics and group counseling methods in a variety of group
work approaches.

Makes use of career development theory and technology in program planning, selection
and use of information resources, selection and use assessment instruments and
techniques, and selection of interventions to support career and educational decision-
making and placement.

Selects, administers, interprets, and uses assessment and evaluation instruments and
techniques based on evidence of reliability, validity, and other psychometric issues.

DISPOSITIONS

Appreciates the importance of individual differences in development and facilitation of
transitions.

Appreciates the effectiveness and efficiency of working with groups.

Appreciates the central importance of career and lifestyle development in effective life
functioning.

Appreciates the importance of ethics and legal considerations in the conduct of appraisal
methods

Contextual Dimensions. The professional school counselor demonstrates understanding of the
coordination of counseling program components as they relate to the total school community.

KNOWLEDGE
Understands the concept and parameters of a comprehensive, developmental school

counseling and guidance program.
Understands methods of integrating guidance curriculum into the total school curriculum.
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Understands methods of enhancing teamwork within the school community, including
consultation with parents, teachers, administrators, support staff and community agency
personnel.

Understands helping approaches appropriate for the developmental stages and needs of
children and adolescents, including referral for specialized help.

Understands issues and trends which may affect the development and functioning of
children and adolescents.

PERFORMANCE

Designs and implements a comprehensive, developmental school counseling and guidance
program with an organized and planned curriculum.

Clearly specifies goals, objectives, and activities consistent with the developmental stages
and needs of students.

Coordinates efforts with resource persons, specialists, businesses, and agencies outside the
school to promote program objectives.

Prepares a schedule reflecting appropriate time commitments and priorities in a
comprehensive, developmental program that is both sequential and flexible.

Uses technological resources to support the implementation and evaluation of the school
counseling program.

Uses peer helper programs when appropriate.

DISPOSITIONS

Appreciates the uniqueness and worth of each individual student while recognizing the
necessity for interdependent functioning to promote living together within the common
society.

Believes that developmental school counseling programs are for all students.

Believes that developmental school counseling programs are an integral part of the total
educational process and are intended to promote student learning.

Believes that developmental school counseling programs involve all school personnel, with
school counselors providing specialized services and interventions consistent with their
training and experiences.

Believes that technology can be used to facilitate student development and promote student
involvement in learning processes.

Empirical Bases for Practice. The professional school counselor applies scientifically-based
knowledge in practice.

KNOWLEDGE
Understands basic research methods.
Understands basic statistics and knows how to use technology in statistical manipulations.

Understands basic principles, practices, and applications of needs assessment and program
evaluation.
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PERFORMANCE

Summarizes, interprets, and evaluates research reports and other scholarly literature.
Uses surveys, interviews, and needs assessments to support program planning.
Uses program goals and objectives as the basis for program evaluation.

Uses computers for data management and analysis and for other aspects of program
delivery.

Uses various forms of technology to disseminate appropriate information about programs.

DISPOSITIONS

Values school counseling practice that is empirically sound.

Appreciates the importance of ethics and legal considerations in the conduct of inquiry
methods.
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SUPPORTING THE TEACHING/LEARNING PROCESS
Alignment of Performance Outcomes with Required Courses

Master of Science in Education (MSE) Degree in School Counseling

. Fundamental
Performance Professional Contextual .
. Knowledge and . ) Inquiry
Outcomes Identity . Dimensions
Skills

ELFN 6773 or X
PSY 6213
PSY 6113 X
PSY 6513 or
PSY 6523 X X
PSY 6543 X
PSY 6573 X X X
PSY 6613 X X X
COUN 6013 X X X
COUN 6033 X
COUN 6043 X
COUN 6073 X X X X
COUN 6123 X
COUN 6203 X
COUN 6213 X X
COUN 6223 X X X X
COUN 6233 X X X X
Elective
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Strengthening Pedagogy

Strengthening Pedagogy: The master’s level candidates engage in strengthening
pedagogy by providing leadership in the development, implementation and
evaluation of learning experiences.

The master’s level candidates strengthen pedagogy by:

Interpreting and applying appropriate theories and research which capitalize upon
the developmental characteristics of all learners and supports instructional
choices that will maximize student learning.

Promoting a wide range of evidence-based instructional practices, including
technology resources.

Understanding the interdisciplinary nature of knowledge and making connections
among content area curriculum and prior knowledge.

Guiding critical dialogue of effective instructional practices which meet the
varied needs of all learners.

Mentoring other teachers through coaching techniques.

Planning and implementing effective professional development for teachers.
Sharing the research base, regardless of specialization, for the chosen curriculum
and assessment methods.

Promoting a student-centered, positive learning environment.

Embracing Diversity

Diversity: The master’s level candidates embrace diversity by creating a positive
learning environment that reflects an in-depth understanding of the structural
factors that impact the lives of students.

The master’s level candidates help all students learn by:
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Understanding and demonstrating sensitivity to structural factors within society
that affect the learning environment such as gender, race, social class, ethnicity,
ability, sexual orientation, age, and religion.

Developing strategies that build positive and productive relationships between
schools, families, and communities.

Planning, selecting materials, and creating classroom activities that reflect an in-
depth understanding of multicultural education.

Creating a learning environment that facilitates an ongoing discourse on issues of
diversity that affect a school culture in order to meet the changing needs of all
children.
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Reflective Decision Making

Reflective Decision Making: The Master’s Level Candidates employ reflective
decision making to enhance professional performance.

The Masters Level Candidates will use reflective decision making by:

Determining the effectiveness of instructional practice through the appropriate use
and selection of instructional assessments.

Utilizing the evidence based rational for strategies used to meet the needs of all
learners.

Determining the impact of student developmental and cultural background on
readiness to learning.

Evaluating their teaching practice using current research and theory

Demonstrating a sense of efficiency through the application of reflection to
practice

Professional Community Collaboration

The master’s level candidate demonstrates a commitment to the quality of education
while improving skills critical to collaborating in professional communities which
include family, school, and the broader community.

The master’s level candidates will model appropriate professional community
collaboration by:
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Interpreting and applying appropriate theories and research needed to perform
their professional roles and to keep abreast of the field’s changing base.
Demonstrating a high level of skill in identifying the human, material and
technological resources necessary to be effective within their professional role.
Understanding the influences derived from family, school, and the broader
community and how these contexts affect children’s learning and development.
Interacting with families and the community to improve the lives of students.
Demonstrating of flexible varied skills needed to work collaboratively and
effectively with stakeholders in professional roles.

Applying ethical guidelines to public policy and advocacy issues in order to
promote more caring, just and equitable communities of service to students and
families.

Using abilities and opportunities to think strategically, build consensus, create
change, and influence better outcomes for children, families, and the profession.
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